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Abstract                                                                                                        

   This study aims to investigate the role of motivated EFL teachers on developing 

students' speaking skill and boosting their confidence to speak in English at two 

colleges of Salahaddin University (Viz. College of Basic Education and College of 

Languages). To do so, a quantitative approach is adopted in the study. To find out the 

effect of teacher motivation on improving students' speaking skill, a survey 

questionnaire is distributed to 87 students. The results show that motivated teachers 

improve students' speaking skill since they give feedback on correct pronunciation of 

words, correct use of grammatical tenses and the use of appropriate vocabularies. 

Furthermore, the findings demonstrate that motivated teachers boost students' 

confidence to speak in English in class since they use praising words to encourage 

students to speak in English, build a good rapport with them, use innovative methods 

of teaching, and make sure nobody laughs when students make mistakes. The findings 

will improve all the EFL teachers who would like to know how important teacher 

motivation is in improving students' speaking skill and building their confidence.  
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دور تحفيز المعلمين في تطوير مهارة التحدث لدى طلاب اللغة الإنجليزية كلغة 
 أجنبية بجامعة صلاح الدين

 
 شنكة احمد سالار عبدالواحد

 جامعة صلاح الدين 
 و 

 ا. نوزر محمد حجي
 جامعة سوران 

 

تهدف هذه الدراسةةةةةةةةةةةةة  يلد التساتذ  ا دغر اسةةةةةةةةةةةةةأتذب الال  اميناتيت   ال  اني ت  ال هت ت   ا  الملخص:
تطغتر  هةةأراا التسةةدى لةةدب الطزي غتقيتي فاتهل  ا التسةةدى  ةةألالةة  اميناتيتةة   ا  اتةةأ ال اتتت   اتةة  

عت أد اليهج ال  ا التر ت  الأسةةأسةةت  غ ات  الالأا  ا نأ ق  اةةزن الدت ي لتساتذ اهداف الدراسةة    تل ا
 تن ع غتساتل ال تأيأاي ل قر   تأفتر تسفتي الأسةةةةةةةتأذ عاد تسسةةةةةةةت   هأرب التسدى لدب الطا     تل تغيتع 

طأل أي اظهرا اليتأئج ا  الأسأتذب ال سفيت  تطغرغ   هأرب التسدى لدب الطا    87است تأ  است تأ  عاد 
غالاسةةتادال الاةةستل لةي ي  اليسغت  غاسةةتادال  لأيهل تاد غ   زسظأا سغل اليطذ الاةةستل لا ا أا  

ال فرداا ال يأسةةةةةةةةةةةةةة  ي عزغب عاد ذلا   اظهرا اليتأئج ا  الأسةةةةةةةةةةةةةةةأتذب ال سفيت  تقييغ  فا  الطا    ا 
التسدى  ألال  اميناتيت   ا الفاةةةةل لأيهل تسةةةةتاد غ   ا أا الفيأ  غال دن لتلةةةةنتع الطا   عاد التسدى 

زق  نتدب  قهل   غاسةةتادال اسةةألتي تقات ت    ت رب   غالتأ د    الاسةةتهيا      ألال  اميناتيت    غ يأ  ع
اي لةةةةةاك ترت ي الأاطأ ي  أسةةةةةتطأع  اليتأئج ا  تفتد ن تع اسةةةةةأتذب الال  اميناتيت   ال  اني ت  الذت  

 ترغ غ   ا  قر    دب اه ت  تسفتي ال قال  ا تسست   هأراا التسدى لدب الطزي غ يأ  فاتهلي
 

 

1. Introduction 

Teacher motivation tends to be self-evident as it evokes and develops student motivation, 

educational reform, teaching practice and teachers' psychological fulfillment and well-

being. Teacher motivation is defined by Sinclair (2008, p. 81) in terms of three points. 

The first one is 'attraction' that is related to what attracts people to teaching. The second 

one is 'retention'; by which he means how long the teachers stay in their initial teacher 

education courses. The last point is 'concentration' that is related to the extent to which 

the teachers engage with their courses and teaching profession. Han and Yin (2016, p. 3) 

emphasized two aspects of teacher motivation that are motivation to teach and motivation 

to stay in the profession. 

Barbieri, et al. (2017) worked on teacher motivation based on how satisfied they are in 

their workplaces. They proved that dissatisfied teachers who want to change their 

workplace and transfer to another school are poor performers. Therefore, they defined 
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motivated teachers as those who would like to remain in their workplace and never want 

to transfer to another one. Those teachers who want to transfer to another school never 

put a lot of effort into their teaching in their current workplace and disregard longer term 

plans for developing students' level of language proficiency. 

Less-experienced teachers tend to be less motivated since they do not know when and 

how to put the right effort into the right place and how to help students achieve success 

in their learning (Barbieri, et al., 2017, p. 63). Teachers' motivation level could be 

increased when the teachers have full right in selecting teaching materials, programs, and 

teaching methods and to determine classroom organization and discipline. When the 

teacher is free, he can choose the appropriate methods and materials for his students based 

on their proficiency level in the language. This helps the students to achieve the goals of 

learning the language perfectly since the teacher does his job appropriately (Han and Yin, 

2016, p. 6). 

Several direct motivating factors are enlisted such as intrinsic motivation and extrinsic 

motivation) as well as indirect motivating factors (autonomy, working relationships, self-

realization, and institutional support). They emphasized that financial benefits like salary, 

pension and insurance tend to be extrinsic factors motivating teachers and playing a 

significant role in the way they perform in class (Ibid: p. 8 ).  

Demotivated teachers find their work difficult to adjust with today's demand of the world 

of education that is altering their classes to a student-centered one. Creating a student-

centered atmosphere in class, besides being challenging for demotivated teachers, is 

extremely rewarding for improving students' speaking skill. That is why the teachers need 

to have an extremely elevated level of motivation to achieve that. Motivated teachers are 

likely to affect students' success in language learning. Hence, this study aims at 

investigating the role of motivated EFL teachers in developing Kurdish EFL students' 

speaking skill at university level. It further aims to pin point whether motivated teachers 

boost EFL students' confidence to speak in English and improve their speaking skill at 

two colleges of Salahaddin University (viz. College of Basic Education and College of 

Languages) goal (Mahadi and Jafari, 2016, p. 60).  

 

2. Literature Review 
In the sixth semester of the English Education Study Program at Tanjungpura University, 

Natalia et al. (2014) attempted to determine the factors that encouraging students to 

use English in theater class. The research used a qualitative approach using a descriptive 

methodology. 28 students in the English drama class serve as the research sample. 

Students are interviewed for the data, and the interviews' transcripts are also taken. The 

research's findings identify a number of factors that influence students' speech, including 

the teachers' factors such as, love, caring, interaction, and sense of humor, and the 

classroom environment factors such as, self-development, respect, competition, self-

confidence, possibility of self, parents' factors. 

Dhuhari (2015) conducted a study with eighth-grade students from Negeri 5 Batang 

Angkola to examine the impact of teachers' enthusiasm on students' speaking abilities. 

The investigation was conducted using a quantitative approach. 31 students from SMP 

Negeri 5 Batang Angkola's eighth grade participated in the research.  The tool used to 

examine students' speaking abilities is a diagnostic test. According to the data analysis's 

findings, teachers' motivation had a significant impact on their students' ability to 

communicate.  

Leong and Ahmadi (2017) discussed a review paper to trace out the body of research in 

terms of the term speaking, its importance, and characteristics, speaking problems, and 

factors affecting speaking performance. The result of the review of literature revealed 
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that appropriate speaking instruction by the teacher was one of the learners' priorities and 

an aspect in which they need more attention. This shows that the instruction given by 

teachers tends to be a prevalent factor affecting students' speaking skill.  

Alam et al. (2018) aim at scrutinizing the importance of teachers' motivation in 

accelerating students' oral proficiency in Bangladesh. The quantitative research method 

applied was a questionnaire. The participants were 100 students who had taken English 

as a compulsory subject for 12–13 years at five private universities in Bangladesh. The 

results of the study showed that teachers' enthusiasm encourages students to improve 

their verbal performance, pave the way for greater achievement in the future, and—most 

importantly—maintain learners' intense fascination and interest in the L2 learning 

process. 

According to Younas et al. (2020), teachers' motivation and attitudes have an impact on 

their students' ability to learn and speak L2 at a higher level. According to the study's 

findings, ineffective teachers, antiquated teaching techniques, students' backgrounds, the 

influence of their mother tongues, a demanding curriculum, low student interest, a lack 

of motivation, a lack of access to resources and proper guidance, and an unsuitable 

environment for speaking all have an impact on how well students learn and 

communicate. 

In the Middle School of the Malang Regency, Rahayu and Kala'lembang (2021) 

conducted a study to determine the relationship between teacher motivation and students' 

English communication skills. To accomplish the study's objectives, a quantitative 

research approach is used, and Pearson's product moment correlation was chosen as the 

research methodology. The motivation levels of 30 teachers were assessed using a 

questionnaire, and the importance of English communication skills was determined using 

the average scores of 30 students in a specific course. The findings revealed a strong 

connection between students' English communication abilities and teachers' motivation 

(achievement). 

Jezhny and Bapir (2021) attempt to explore students' perspective regarding the major 

factors affecting speaking skill. A mixed method research approach has been adopted. 

Structured questionnaires and interviews are used as instruments of data collection. The 

participants were fifty-two students from two colleges, college of Education, and Basic 

Education of English Department at Salahaddin University. The results of the study 

displays that methodological, linguistic-related, and psychological factors influence the 

speaking skill of ELLs. The most prominent ones were oral practice, range of vocabulary, 

and self-confidence. 

 

3. Research Methodology 

3.1 Rationale for the Choice of the Research Methodology 

A quantitative research approach is adopted in this study. A questionnaire is used as a 

tool for collecting quantitative data. The main reason behind using the questionnaire is 

to show students' opinions about the impact of motivated teachers on students' speaking 

skill.  

The study tried to answer the following inquires: 

1. How does teacher motivation affect Kurdish EFL students' speaking skill in Salahaddin 

University?  

2. Do motivated teachers boost Kurdish EFL students' confidence to speak in English?  

3. Do Kurdish EFL students believe that motivated teachers improve their speaking skill? 

 

3.2 Hypothesis of the Study 
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It is hypothesized that teacher motivation affects students' speaking skill in a positive 

way and improves their speaking skill.  

 

3.3 Sample and Context 

The present study is conducted at two colleges of Salahaddin University that are College 

of Basic Education and College of Languages in Erbil-Kurdistan. The participants who 

answered the designed questionnaire of the study are 87 Kurdish students. Personal 

information was gathered for the 87 participants of the study. The students are chosen 

randomly.  

Table 1 shows the descriptive Statistics for demographic questions including gender, age, 

stage, college, and speaking course. The participants were of both genders (68 females 

and 19 males). The percentage of female responders (78.2%) is higher than the 

percentage of male (21.8%). Their age ranged from 18 to 23 years old. Most of the 

students are aged 19 years of (34.5%) followed by 20 years (32.2%), 21 years (18.4%), 

22 years (6.9%), 18 years (5.7%), and 23 years (2.3%) respectively. 

The students are chosen from all the four stages. First grade students have the highest 

percentage in this survey (39.1%) followed by fourth grade (27.6%), third grade (21.8%), 

and second grade (11.5%) respectively. The participants are also asked for whether they 

have taken speaking skill classes or not. That is an important question to ask since the 

main aim of the study is to know students' opinion about whether teacher motivation 

improves their speaking skill. The percentage of students who have taken speaking 

courses (78.2%) which is higher than the percentage of those students that have not taken 

any speaking courses (21.8%). 

 

 

 Table 1 Demographic Information of the Students who Took Part in the 

Questionnaire 

  F % 

Gender 
Female 68 78.2% 

Male 19 21.8% 

Age 

18 year 5 5.7% 

19 year 30 34.5% 

20 year 28 32.2% 

21 year 16 18.4% 

22 year 6 6.9% 

23 year 2 2.3% 

Stage 

First 34 39.1% 

Second 10 11.5% 

Third 19 21.8% 
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Fourth 24 27.6% 

College 
Basic Education 51 58.6% 

Language 36 41.4% 

Have you studied Speaking 

Skills? 

Yes 68 78.2% 

No 19 21.8% 

 

The percentage of each of the demographic questions are shown in figure1, 2, 3, 4, 

and 5 via using bar chart and pie charts. 

 

 

Figure1 Descriptive Statistics for Gender of the Students using Bar Chart 

 

 
Figure2 Descriptive Statistics for Age of the Students using Bar Chart 
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Figure3 Descriptive Statistics for the Stage of the Students using Bar Chart 

 

 
 

Figure4 Descriptive Statistics for the College of the students using Pie Chart 

 

 
 

Figure5 Descriptive Statistics for Students who Took Speaking Skill Course and 

those who did not by using Pie Chart. 

 

 

 

 

3.4 Research Instruments and Data Collection 
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A quantitative approach is adopted in this study. A questionnaire was distributed 

to 87 students at both College of Basic Education and College of Languages to know their 

opinion about to what extent motivated teachers improve their speaking skill. SPSS is 

used to analyze the questionnaire. The questionnaire consisted of two parts. The first part 

is asking for the participants' demographic information (as seen in Table 1) and the second 

part contains 20 items asking students about how motivated teachers affect students' 

speaking skill. 10 of the items (viz. items 2, 3, 5, 8, 10, 11, 12, 13, 15 and 17) are asking 

about whether motivated teachers boost students' confidence when they speak in English. 

The remaining 10 items (viz. items 1, 4, 6, 7, 9, 14, 16, 18, 19 and 20) are about whether 

motivated teachers improve students' speaking skill (see appendix A for the 

questionnaire). The researchers has written the questionnaire's items, and five academics 

amended them after doing face validity testing on the assertions. Each topic on the 

questionnaire are scored on a four-point Likert scale, with 1 being the strongest 

disagreement and 4 being the strongest agreement. For each of the 20 assertions, the 

researchers ask the students to score it on a scale of 1 to 5 on a questionnaire. 

Before the findings are presented, the research tool has been evaluated for validity 

and reliability. A test of reliability is performed using Cronbach's alpha. A construct's 

internal consistency is evaluated by the reliability test. For this measure, 0.60 is the 

minimum reliability "alpha" that is considered acceptable (Hair et al., 2003, p. 20 and 

Blbas, 2019, p. 21). As a scale of reliability, Cronbach's alpha values have been calculated 

to examine the data's internal consistency following data collection (Zhong et al.,2017; 

Vaske et al., 2017; Taber, 2018). The lower constraint for true scan reliability is alpha, to 

be more specific. 

It is advised that the dependability be equal to or greater than 0.60 for 

an  experimental or exploratory investigation (Straub et al., 2004, p. 24). Four reliability 

cut-off points has been proposed by Hinton (2014, p. 51), including excellent reliability 

(0.90 and above), high reliability (0.70-0.90), moderate reliability (0.50-0.70), and low 

reliability (0.50 and below). Even though reliability is crucial for research, it is insufficient 

without validity. In other words, a test must be legitimate in order for it to be dependable 

(Wilson, 2014). The reliability of each construct is shown in Table 2. The high value of 

Cronbach's alpha for each formulation shows that it is logical and consistent and assesses 

the same construct's content. 

 

Table 2 Reliability of Measurements for all Variables 

Constructs Number of items Cronbach's Alpha  

Student Speaking Confidence 10 0.747 

Improving Students' Speaking Skills 10 0.795 

All together 20 0.860 

  

The above table shows the values of the Cronbach‘s coefficient estimated for 

testing the internal consistency of the measurement. The result for Cronbach‘s alpha is 

(0.747) for Student Speaking Confidence, (0.795) for Improving Students' Speaking 

Skills, and (0.860) for all of items together respectively. Table 2 represents that all the 

constructs have passed the reliability test where all α–values have exceeded the 

recommended minimum value of Cronbach’s alpha (Blbas, 2019, p.21). 
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3.5 Data Analysis 

Descriptive statistics are used in SPSS version 21.0 to assess the data that has been 

collected. Because of the nature of the study questions, descriptive statistics are used 

because they can easily be studied and analyzed. 

 

4. Analysis of Results 

This section is devoted to the analysis of results and the results of the questionnaire 

are explained in tables. The questionnaire included 20 items. 10 of the items were about 

whether teacher motivation boosts students' confidence to speak in English. Table 3 

displays the descriptive statistics for students' responses to how the motivated teachers 

impact students' confidence while they want to speak in English. Item 12 has the highest 

average (3.287), followed by Item 15 (3.218), Item 5 (3.149), Item 11 (3.149), Item 17 

(3.149), Item 8 (3.138), Item 10 (3.103), Item 2 (3.08), Item 3 (2.977), and Item 13 (2.954), 

respectively (see Appendix A for the questionnaire). The overall average for all items is 

3.121 as shown in figure 6. 

 

Table 3 Descriptive Statistics for Students' Responses about the Effect of Motivated 

Teachers on Students' Speaking Confidence 

 

  
SD D A SA 

Mean 
Standard 

Deviation F % F % F % F % 

Item2 3 3.4% 9 10.3% 53 60.9% 22 25.3% 3.080 0.702 

Item3 3 3.4% 20 23.0% 40 46.0% 24 27.6% 2.977 0.807 

Item5 2 2.3% 15 17.2% 38 43.7% 32 36.8% 3.149 0.785 

Item8 2 2.3% 13 14.9% 43 49.4% 29 33.3% 3.138 0.750 

Item10 8 9.2% 10 11.5% 34 39.1% 35 40.2% 3.103 0.940 

Item11 2 2.3% 13 14.9% 42 48.3% 30 34.5% 3.149 0.755 

Item12 0 0.0% 14 16.1% 34 39.1% 39 44.8% 3.287 0.730 

Item13 3 3.4% 18 20.7% 46 52.9% 20 23.0% 2.954 0.761 

Item15 1 1.1% 10 11.5% 45 51.7% 31 35.6% 3.218 0.689 

Item17 4 4.6% 11 12.6% 40 46.0% 32 36.8% 3.149 0.815 

Overall   3.121 0.429 

 

Furthermore, the results show that the average for each item is close to three, indicating 

that students in this survey agreed on each item independently. 
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Figure 6 Mean of Students' Responses about the Effect of Motivated Teachers on 

Students' Speaking Confidence Using Bar Chart. 
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this survey agreed on each item separately. 
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Item20 3 3.5% 20 23.3% 43 50.0% 20 23.3% 2.930 0.779 

Overall   3.048 0.456 

 

 

 

 
Figure7 Mean of Students' Responses about the Effect of Motivated Teachers on 

Improving Students' Speaking Skill using Bar Chart 
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Item13 2.954 0.761 5.564 0.001 

Item15 3.218 0.689 9.722 0.001 

Item17 3.149 0.815 7.437 0.001 

Student Confidence 3.121 0.429 13.506 0.001 

  

Table 6 Comparing the Mean of the Effect of Motivated Teachers on Improving 

Students' Speaking Skill with Hypothesized Value (2.5) 

  Mean Std. Deviation t p-value 

Item1 3.333 0.623 12.485 0.001 

Item4 3.115 0.855 6.709 0.001 

Item6 2.816 0.755 3.904 0.001 

Item7 2.839 0.819 3.860 0.001 

Item9 2.908 0.936 4.068 0.001 

Item14 3.494 0.697 13.310 0.001 

Item16 3.046 0.645 7.891 0.001 

Item18 3.034 0.690 7.229 0.001 

Item19 2.954 0.834 5.078 0.001 

Item20 2.930 0.779 5.122 0.001 

Improve 

Students 
3.048 0.456 11.212 0.001 

 

Table 6 displays that there is a statistically significant difference between the mean 

of each item from the effect of motivated teachers on improving students' speaking skill 

and the hypothesized value (2.5) because their p-values are less than the significant level 

of α=0.05. In addition, the average for each item is higher than the hypothesized value 

(2.5) and above three, it means, students in this survey agreed on each item independently. 

 

4.1 Independent Sample T-Test  

Independent sample t test compares the mean between two variables (Blbas et. al., 

2020, p. 126). Independent sample t-test is used to analyze the relationship between the 

dependent variables such as (the effect of motivated teachers on students' speaking 

confidence and improving students' speaking skill) separately and independent variables 

like case gender (Male and Female). 
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Table 7 Independent Sample T Test between Gender for both the Effect of Motivated 

Teachers on Students' Speaking Confidence and Improving Students' Speaking Skill 

Separately 

 N Mean 
Std. 

Deviation 
t p-value 

Student Confidence 
Female 68 3.094 0.435 

1.095 0.227 
Male 19 3.216 0.402 

Improving Speaking 

Skill 

Female 68 3.026 0.473 
0.85 0.398 

Male 19 3.126 0.387 

 

Table 7 shows that there is no statistically significant difference between the total 

mean score  of female and male students for both the effect of motivated teachers on 

student's speaking confidence and improving student's speaking skill because their p-

values (0.227 and 0.398) are higher than the significant level of α=0.05, it means, there is 

no difference between the male and females' response for the effect of motivated teachers 

on both student's speaking confidence and improving students' speaking skill..  

 

 

Table 8 Independent Sample T Test between colleges and either Student Speaking 

Confidence or Improving Students' Speaking Separately 

  N Mean 
Std. 

Deviation 
t p-value 

Student Confidence 
Basic Education 51 3.120 0.463 

0.028 0.978 
Language 36 3.122 0.380 

Improve Students 
Basic Education 51 3.091 0.434 

1.059 0.293 
Language 36 2.986 0.484 

 

Table 8 indicates no statistically significant difference between the total mean of 

college of basic education and college of languages for the effect of motivated teachers 

on both students' confidence and improving students' speaking skill because their p-values 

(0.978 and 0.293) are higher than the significant level of α=0.05, it means, there is no 

difference between the response from students who are studying in college of basic 

education and college of languages.  

 

Table 9 Independent Sample T Test for Students who took and did not Take Speaking 

Course for the Effect of Motivated Teachers on both Students' Speaking Confidence 

or Improving Students' Speaking Skill Separately 

  N Mean Std. Deviation t p-value 
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Student Confidence 
yes 68 3.138 0.435 

0.72 0.473 
no 19 3.058 0.410 

Improve Students 
yes 68 3.055 0.468 

0.286 0.775 
no 19 3.021 0.418 

 

Table 9 shows that there is no statistically significant difference between the total 

mean of students who took speaking course and those who did not take speaking course 

for the effect of motivated teachers on both student's speaking confidence and improving 

students' speaking skill because their p-values (0.473 and 0.775) are higher than the 

significant level of α=0.05, it means, there is no difference between the response from 

students who took and did not take speaking course for both students' speaking confidence 

and improving student's speaking skill. 

 

4.2 One Way ANOVA  

The hypothesis that three or more group means are equal is tested using a one-way 

analysis of variance. This is a two independent samples t-test expansion. 

 

Table 10 Comparison between the mean of age groups and the effect of motivated 

teachers on either Student Speaking Confidence or Improving Students' Speaking Skill 

Separately 

 

  N Mean Std. Deviation F p-value 

Student Confidence 

18 5 3.320 0.259 

0.847 0.521 

19 30 3.160 0.424 

20 28 3.100 0.469 

21 16 2.981 0.485 

22 6 3.283 0.117 

23 2 2.950 0.071 

Total 87 3.121 0.429 

Improve Students 

18 5 3.200 0.187 

2.205 0.052 
19 30 3.155 0.408 

20 28 2.871 0.461 

21 16 3.088 0.555 
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22 6 3.267 0.258 

23 2 2.550 0.212 

Total 87 3.048 0.456 

 

Table 10 shows there is no statistically significant difference between the mean of 

age groups and the effect of motivated teachers on students' speaking confidence and 

improving students' speaking, because their p-values (0.521 and 0.052) are higher than the 

significant level of α=0.05, respectively. It means, there is no difference between the age of 

students for the effect of motivated teachers on both students' confidence and improving 

students' speaking skill.  

 

Table 11 Comparison of the Mean of Stage Groups and the Effect of Motivated 

Teachers on either Students' Speaking Confidence or Improving Students' Speaking 

Skill Separately 

  N 
Mea

n 

Std. 

Deviation 
F 

p-

value 

Student Confidence 

first 34 3.109 0.464 

0.072 0.975 

second 10 3.170 0.397 

third 19 3.100 0.521 

fourth 24 3.133 0.320 

Total 87 3.121 0.429 

Improve Students 

first 34 3.137 0.387 

3.779 0.014 

second 10 3.080 0.278 

third 19 2.753 0.609 

fourth 24 3.142 0.384 

Total 87 3.048 0.456 

 

Table 11 shows that there is no statistically significant difference between the mean 

of stage groups and the effect of motivated teachers on students' speaking confidence 

because its p-value (0.975) is higher than the significant level of α=0.05. It means, there is 

no difference between the stage of students for the effect of motivated teachers on student's 

speaking confidence. 

On the other hand, there is a statistically significant difference between the mean of 

stage groups and the effect of motivated teachers on improving student's speaking skill 

because its p-value (0.014) is less than the significant level of α=0.05, it means, there is a 
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difference between the stage of students for the effect of motivated teachers on improving 

students' speaking skill.  

 

Table 12 Post-hoc Comparison of Stage Groups for the Effect of Motivated Teachers 

on Improving Students' Speaking Skill 

  Mean Difference (I-J) p-value 

First second 0.057 0.984 

First third 0.383* 0.015 

First fourth -0.005 1.000 

Second third 0.327 0.225 

Second fourth -0.062 0.982 

Third fourth -0.389* 0.023 

*. The mean difference is significant at the 0.05 level. 

 

Table 12 shows that there is a statistical mean difference in the effect of motivated 

teachers on improving students' speaking skills between first and third grade students 

because its p-value (0.015) is less than the significant level of α=0.05, which means that first 

grade students improve their speaking skill more than the third-grade students because the 

average of first grade students (3.137) is higher than the average of third grade students 

(2.753). Moreover, there is a statistical mean difference in the effect of motivated teachers 

on improving students' speaking skill between third and fourth grade students because its p-

value (0.023) is less than the significant level of α=0.05, which means that third grade 

students are improving their speaking skill less than fourth grade students because the 

average of third grade students (2.753) is less than the average of fourth grade students 

(3.142). 

 

5. Discussion 

Results show that motivated teachers have an abundant impact on boosting 

students' confidence to speak in English. The participants of the study agreed to a great 

extent that motivated teachers use praising words even when the students make mistakes 

to encourage them speak in English and that makes the students build confidence to speak 

in English. The students also agreed to the fact that when their teacher is motivated, they 

want to speak more in class and give their best to please the teacher since the teacher puts 

a lot of effort in making them feel comfortable. Moreover, the students approved that 

motivated teachers make them feel confident, comfortable and encourage them to speak 

in class and they make sure to help the students when they forget a word in English while 

speaking and makes sure that no body laughs at them when they speak in English.  

On the other hand, the results depict that motivated teachers have a significant 

effect on improving students' speaking skill. This result aligns with the work of Dhuhairi 

(2015, p.25) and Rahayu and Kala'lembang (2021, p.126) in which they found out that 

there is a huge influence of teacher motivation on students' speaking ability. Furthermore, 

the results of the current study support Alam et al.'s (2018, p. 96) work in which they 
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accelerate the importance of teacher motivation in keeping learners highly interested in 

the learning process and speaking skill.  

Results of the descriptive statistics show that the students like motivated teachers 

because they improve their speaking skill and build a good relationship with them to build 

their confidence for speaking in class. They also put a lot of effort to make students use 

English instead of Kurdish for any instructions in class, teach useful vocabularies, give 

feedback on correct pronunciation, correct use of grammatical tenses while speaking and 

they never skip mistakes made by students. They try to understand and solve the problems 

the students face while speaking and use innovative methods of teaching to improve their 

speaking skill.  

 

6. Conclusion 

To adjust with today's demand of world of education, it is vital for teachers to be 

motivated. The current study examined the extent to which motivated teachers boost 

students' confidence to speak in English and improve their speaking skill. The results of 

the present study show that teacher motivation has a prevalent impact on both improving 

students' speaking skill and boosting students' confidence to speak in English in class.  

The reasons why Kurdish students believe motivated teachers boost their 

confidence are that motivated teachers build a good rapport with them, make them feel 

confident and comfortable along with encouraging them to use English for instructions 

and asking questions rather than their mother tongue that is Kurdish language. They also 

make sure that nobody laughs at any student's mistakes but are a part of the correction 

process.  

Kurdish EFL students believe that motivated teachers improve their speaking skill 

because there is not a single time when they skip any mistake not corrected. They give 

feedback on correct pronunciation whenever a student mispronounces a word. They try to 

teach vocabularies that benefit students in using English in their daily life. They also 

assure that when students speak in English, they use correct grammatical tenses and they 

constantly produce innovative methods of teaching that would keep up the students 

motivated and interested to speak in class.  In Consequence, teacher motivation and 

students' speaking skill are correlated to one another. Students' lack of confidence to speak 

in English in class fades away if the teacher is motivated enough to encourage the student 

and build his/her confidence. 
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Appendix A 

Impact of Motivated Teachers on Students' Speaking Skill Questionnaire 

 

Please circle the information that best indicates the extent to which you disagree or agree 

with the statement. Make sure to mark only one. 

 

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

Statements No. 

    Motivated teachers help me to improve my 

speaking skill. 

1 

    I feel enthusiastic towards speaking in English 

when my teacher is motivated. 

2 

    Motivated teachers help me overcome my fears 

and shyness for speaking in English. 

3 

    Motivated teachers have a good relationship with 

students for helping students to interact and build 

their speaking fluency. 

4 

    I feel amazingly comfortable and confident in 

speaking class when my teacher is motivated. 

5 

    Motivated teachers use innovative methods of 

teaching to develop our speaking skill. 

6 

    Motivated teachers try to understand the problems 

we face when speaking in English and try to solve 

them. 

7 

    Motivated teachers support me when I forget a 

word in English while speaking in English. 

8 

    Motivated teachers do not skip students' mistakes. 

They always try to correct the mistakes in a polite, 

positive, and encouraging way. 

9 

    Motivated teachers make sure nobody laughs at 

students' mistakes while speaking in English. 

10 

    When my teacher is motivated, I also be 

motivated to express myself in English. 

11 

    Motivated teachers say ''particularly good, well 

done, or excellent'' to build confidence in students 

12 
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even when they are not speaking a correct 

English. 

    Teachers' motivation helps us to take risks and 

speak in English despite having a lot of mistakes. 

13 

    I love motivated teachers. 14 

    When my teacher is motivated, I always want to 

participate in class and speak in English to please my 

teacher. 

1

5 

    Motivated teachers encourage learners to use English 

for any instructions instead of Kurdish so that students 

feel speaking in English. 

1

6 

    Motivated teachers always use encouraging words to 

help us speak in English. For example, 'you can do it.' 

or 'you are doing fine!' 

1

7 

    Motivated teachers put a lot of effort into teaching 

extra useful vocabularies used in daily life. 

1

8 

    Motivated teachers give feedback on correct 

pronunciation of words and sentences. 

1

9 

    Motivated teachers provide feedback about correct use 

of grammatical tenses for students when they speak in 

English. 

2

0 

 

 

 

 

 


