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ABSTRACT  

Participation in English language-oriented extracurricular activities outside the 

classroom results in the development and progress in EFL students’ language skills 

development the writing skill and written performances in particular. The current study 

investigates the roles and effects of extracurricular activities in enhancing the writing 

skill and written performances of Kurdish EFL university students. The design of this 

research is experimental as the study has been conducted at Charmo University which is 

one of the public Universities in Kurdistan region of Iraq. The participants are 50 Kurdish 

EFL university students who studied fourth semester in English language department 

during 2022 and 2023 academic years. They are randomly divided into two groups a 

control group with 25 students and an experimental group with 25 students as well. The 
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data collection instruments were writing tests included a writing pretest and a writing 

posttest. A writing pretest was administrated to both of the groups at the beginning of the 

semester at the same date and time before starting intervention treatment which the 

treatment here means engaging in the activities by the experimental group of students. 

After the pretest directly the intervention started as the intervention duration lasted for ten 

weeks. Then after ten weeks of intervention a writing posttest was administrated to both 

of groups at the same date and time. The Statistical Package of Social Sciences (SPSS  26 ) 

was used to perform all data analysis of the numerical results of the writing tests. The 

results of the statistical analysis of ANCOVA for the scores of both of the writing tests 

revealed significant different result between both of groups. The results disclosed 

students of the experimental group has achieved significant progress in their writing skill 

in terms of the written performance in comparison to the control group results due to the 

effect of the intervention which is here meant participation and  engaging  various 

English language-oriented extracurricular activities outside the classroom by the students 

of the experimental group .      

Keywords: Extracurricular activities, EFL English as a Foreign Language, Kurdish EFL 

university Students, Writing skill, written performance.  

 

 دور الأنشطة اللامنهجية في أداء مهارة الكتابة لدى طلاب جامعة اللغة الإنجليزية كلغة أجنبية 

 

 عماد محمود رضا

 السليمانيةجامعة 

 و

 وريا عزالدين عليد. .ا

 جامعة صلاح الدين

 لص ستخالم

تؤؤؤؤالم اركةؤؤؤؤالأنش ةؤؤؤؤم اجيةؤؤؤؤوش ارللغة اؤؤؤؤش اركخاةؤؤؤؤش ر  ؤؤؤؤش ا ي  ا  ؤؤؤؤش  ؤؤؤؤالأ  ار  ؤؤؤؤ   

اردلأاسؤؤؤؤم ترؤؤؤؤو توؤؤؤؤخ ا ات ؤؤؤؤدي اركةؤؤؤؤالأال ار  خ ؤؤؤؤش روؤؤؤؤل    ؤؤؤؤ  ار  ؤؤؤؤش ا ي  ا  ؤؤؤؤش ن  ؤؤؤؤش 

أاغباؤؤؤؤشا ا اهؤؤؤؤش لةؤؤؤؤالألأ ار ااكؤؤؤؤش ااجلاا ار اؤؤؤؤاكمي تبيؤؤؤؤا اردلأاسؤؤؤؤش ارياراؤؤؤؤش ةؤؤؤؤم ألاالأ 

اتؤؤؤؤؤت ااال اجيةؤؤؤؤؤوش ارللغة اؤؤؤؤؤش ةؤؤؤؤؤم تا  ؤؤؤؤؤ  لةؤؤؤؤؤالألأ ار ااكؤؤؤؤؤش ااجلاا ار اؤؤؤؤؤاكم رؤؤؤؤؤد  

طؤؤؤؤل  االاؤؤؤؤش ةؤؤؤؤم ار  ؤؤؤؤ  ار  ؤؤؤؤش ا ي  ا  ؤؤؤؤش ن  ؤؤؤؤش أاغباؤؤؤؤشي ت  ت ؤؤؤؤكا   ؤؤؤؤ ا اربيؤؤؤؤا 

ت ا بؤؤؤؤؤم جاؤؤؤؤؤا أاا ؤؤؤؤؤا اردلأاسؤؤؤؤؤش ةؤؤؤؤؤم جاالاؤؤؤؤؤش  ؤؤؤؤؤالألخ  ا ؤؤؤؤؤم تجؤؤؤؤؤد  ار الاؤؤؤؤؤال 

طاربؤؤؤؤا   50اري خلاؤؤؤؤش ةؤؤؤؤم ت  ؤؤؤؤا  نالسؤؤؤؤاا  اراؤؤؤؤاااي اركةؤؤؤؤالأنخ  ةؤؤؤؤم  ؤؤؤؤ   اردلأاسؤؤؤؤش  ؤؤؤؤ  

  ؤؤؤش ا ي  ا  ؤؤؤش ن  ؤؤؤش أاغباؤؤؤش للأسؤؤؤخا ار  ؤؤؤ  ارااكؤؤؤ  ةؤؤؤم   ؤؤؤ  ار  ؤؤؤش االااؤؤؤا  نال ؤؤؤا  ةؤؤؤم ار

ي تؤؤؤؤؤ  ت  ؤؤؤؤؤا  اركةؤؤؤؤؤالأنا   ةؤؤؤؤؤخا اا 2023ا  2022ا ي  ا  ؤؤؤؤؤش  ؤؤؤؤؤلد اراؤؤؤؤؤاي اردلأاسؤؤؤؤؤم 

طاربؤؤؤؤا ال كخ ؤؤؤؤش ت ا باؤؤؤؤش ل خيؤؤؤؤش  25ترؤؤؤؤو ل كؤؤؤؤخ اا  ل كخ ؤؤؤؤش مؤؤؤؤاكوش ل خيؤؤؤؤش لؤؤؤؤ  

طاربؤؤؤؤا أ وؤؤؤؤاي انايؤؤؤؤا ألاال اكؤؤؤؤ  ارباايؤؤؤؤال  بؤؤؤؤالألأ  ؤؤؤؤ  ا ابؤؤؤؤالأال نااكاؤؤؤؤش  25لؤؤؤؤ  

 ؤؤؤؤك ا اا ابؤؤؤؤالأ ار ب ؤؤؤؤم ر  ااكؤؤؤؤش ااا ابؤؤؤؤالأ ارباؤؤؤؤدم ر  ااكؤؤؤؤشي تؤؤؤؤ  تاؤؤؤؤااا ا ابؤؤؤؤالأ ناؤؤؤؤاكم 

ار ب ؤؤؤم ر  اؤؤؤا ارك كؤؤؤخ اا  ةؤؤؤم كدا ؤؤؤش ار  ؤؤؤ  اردلأاسؤؤؤم ةؤؤؤم ي ؤؤؤ  اراؤؤؤالأ   اارخ ؤؤؤا  بؤؤؤ  

اربؤؤؤدا ةؤؤؤم  ؤؤؤل  اراؤؤؤد   اارؤؤؤ م  اغؤؤؤم اراؤؤؤل   غؤؤؤا ااي ؤؤؤااط ةؤؤؤم اجيةؤؤؤوش ارللغة اؤؤؤش 

  ؤؤؤؤؤش  ؤؤؤؤؤالأ  ار  ؤؤؤؤؤ  اردلأاسؤؤؤؤؤم لؤؤؤؤؤ   بؤؤؤؤؤ  ارك كخ ؤؤؤؤؤش اركخاةؤؤؤؤؤش ييؤؤؤؤؤخ ار  ؤؤؤؤؤش ا ي  ا
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ارا ا باؤؤؤؤش لؤؤؤؤ  اروؤؤؤؤل ي كاؤؤؤؤد اا ابؤؤؤؤالأ ار ب ؤؤؤؤم لبا ؤؤؤؤالأ كؤؤؤؤدأ كايؤؤؤؤال  اراؤؤؤؤد   جاؤؤؤؤا 

اسؤؤؤاكال لؤؤؤدلأ اراؤؤؤد   ركؤؤؤدلأ  ةؤؤؤالأ أسؤؤؤاكا ي  ؤؤؤ  كاؤؤؤد  ةؤؤؤالأ أسؤؤؤاكا  لؤؤؤ  كايؤؤؤال  اراؤؤؤد  ا 

تؤؤؤ  تاؤؤؤااا ا ابؤؤؤالأ كاؤؤؤدم ر  ااكؤؤؤش   ؤؤؤؤو نؤؤؤل ارك كؤؤؤخ اا  ةؤؤؤم ي ؤؤؤ  اراؤؤؤالأ   اارخ ؤؤؤؤاي 

تاؤؤؤؤااا ناةؤؤؤؤش  (SPSS 26) اتؤؤؤؤ  اسؤؤؤؤا داي اري لؤؤؤؤش ا ج ؤؤؤؤا اش ر ا ؤؤؤؤخي ااااكا اؤؤؤؤش

تي ؤؤؤؤؤؤالل كاايؤؤؤؤؤؤال ارغاؤؤؤؤؤؤا   ارادل ؤؤؤؤؤؤش ا ابؤؤؤؤؤؤالأال ار ااكؤؤؤؤؤؤشي نةؤؤؤؤؤؤ ا ياؤؤؤؤؤؤا   اراي اؤؤؤؤؤؤ  

رؤؤؤؤدلأاال نؤؤؤؤل ا ابؤؤؤؤالأم ار ااكؤؤؤؤش  ؤؤؤؤ   (ANCOVA) ا ج ؤؤؤؤا م راي اؤؤؤؤ  ارابؤؤؤؤا  

ا ؤؤؤؤالي نباؤؤؤؤا ةؤؤؤؤم ارغاؤؤؤؤا   كؤؤؤؤا  ارك كؤؤؤؤخ اا ي أمةؤؤؤؤال ارغاؤؤؤؤا   أ  طؤؤؤؤل  ارك كخ ؤؤؤؤش 

اا ةؤؤؤؤم لةؤؤؤؤالألأ ار ااكؤؤؤؤش رؤؤؤؤد ة  لؤؤؤؤ  جاؤؤؤؤا اجلاا ار اؤؤؤؤاكم ارا ا باؤؤؤؤش  ؤؤؤؤد ج  ؤؤؤؤخا ت ؤؤؤؤدلا نباؤؤؤؤ

ل الأيؤؤؤؤش كغاؤؤؤؤا   ارك كخ ؤؤؤؤش اروؤؤؤؤاكوش ك ؤؤؤؤبي تؤؤؤؤت اا اراؤؤؤؤد   ارؤؤؤؤ م  اغؤؤؤؤم  غؤؤؤؤا اركةؤؤؤؤالأنش 

اااي ؤؤؤؤااط ةؤؤؤؤم ل ا ؤؤؤؤم اجيةؤؤؤؤوش ارللغة اؤؤؤؤش اركخاةؤؤؤؤش ييؤؤؤؤخ ار  ؤؤؤؤش ا ي  ا  ؤؤؤؤش  ؤؤؤؤالأ  

 . ار    اردلأاسم ل   ب  طل  ارك كخ ش ارا ا باش

الدالة: ار ااكما    الكلمات  اجلاا  ار ااكشا  لةالألأ  أاغباشا  ن  ش  ا ي  ا  ش  ار  ش  ارللغة اشا  اجيةوش 

 طل  ار الاال ار ال ش ةم ار    ار  ش ا ي  ا  ش ن  ش أاغباش 

 

1. INTRODUCTION 
The notion of the term “extracurricular activities” is defined in different points of views.  

In past literature (Campbell, 1973) defined the term of extracurricular activity as any 

educational activity which supplements the regular course of the classroom instruction.  

Another definition by (Posner and Vandell, 1999) proposed that extracurricular activities 

are additional activities to co-curricular activities and they can be aligned in a form of 

informal outside or indoor activities. In a different point of view extracurricular activities 

are defined as those experiences of students which are not planned in the academic 

curriculum, these activities play an essential role in education and it is approved that they 

are equivalent to the regular classes to improve learners’ skills (Eccles, et al 2003). 

Generally, extracurricular activities refer to those activities which happen out of the 

regular curriculum and schedule of a school (Soto, 2020).  

Regarding the roles of extracurricular activities on EFL and ESL students’ language skills 

development (Hymes, 1966) noticed that extracurricular activities can enhance the 

communicative and grammatical competence of the learners in EFL instruction.  In a 

same opinion, (Campbell, 1973) thought that most of the universities and colleges around 

the world planned and designed language-oriented extracurricular activities to show that 

they are effective language instruction forms. According to (Bialystok 1981) the outside 

classroom language exposure is beneficial for learners and found out that extra language 

exposure to a target language through communicative contexts can help students to do 

their language tasks which they have to do later and also this practical activity is 

important for improving all skills of a language.  In the opinion of (Hyland, 2004) Out of 

class activities are very basic and propose that extracurricular activities are greatly 

involved in the ESL instruction.  

 In another point of view (kuh, 2007) states that participating in any sorts of language 

oriented extracurricular activities can leave a positive effect on learners’ academic 

performance. More significantly, (Knight, 2007) concluded that deploying and practicing 

English Language outside the classroom can be advantageous and supplementary to the 

classroom learning which is a significant part of learners’ language acquisition process.  

Moreover, (Sundqvist, 2009) found out that engaging the learners in extramural activities 
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which here means extracurricular English language learning activities outside the class 

room creates a positive effect on students’ oral proficiency and vocabulary learning 

ability. And also, (Guo, 2011) states that “The out-of-class activity is intended to help 

students to realize that although they are not in an English-speaking environment, but 

they are still surrounded by English”. Furthermore, (Navehebrahim & Ghani 2011) think 

that in educational and academic contexts the extracurricular activities like homework 

writing, debate team, journalism club, silence club, quiz team and school newspapers can 

be helpful strategies to enhance the students’ knowledge in second language learning and 

acquiring.   

In addition, (Park, 2015) mentions that extracurricular activities give the English 

language learners an opportunity to learn English outside the classroom context and also 

engaging in extracurricular activities leads the learners to experiment new methods for 

the purpose of their language skills development. Since the focus of the current study is 

on EFL writing skill performance in terms of extracurricular activities effects and roles, 

therefore, the significance writing skill is a worth of the topic to be explained. As, (Hamp 

and Heasly, 2006) illustrate that among the four basic language skills in language 

learning process the ability of proficient writing is normally considered as the last 

language skill to be gained by native speakers as well as foreign language learners and 

also for the majority of EFL learners practicing in writing tasks under the observation of 

the teachers is something looks difficult which may affect their motivation. In a similar 

point of view, (Richard and Renandya, 2002) think that in second language learning the 

skill of writing is the most difficult skill for second language learners to master and the 

source of the difficulty is found not only in arranging and creating the ideas but also 

relies on transforming the ideas to a readable and understandable text paragraph.  

 In addition, (Harmer, 1992) and (Nunan, 1999) found out that English writing seems to 

be challenging skill for many EFL learners and the most challenging skill is a writing 

skill to be mastered by the EFL learners. The writing skill has many definitions and 

descriptions as (Heaton, 1990) defined writing skill as an English language proficiency 

skill and a difficult skill to master which involves more aspects that students have to be 

proficient in, such as vocabulary, grammar, conceptual skill and other components of 

writing.  For, (Brown, 2001) writing skill means to have the proficiency to write 

coherently, naturally, fluently, grammatically, purposively and authentically. More 

clearly the writer should be able to produce a coherent, fluent and natural writing with an 

accurate grammar and to have authentic ideas with a clear objective of writing for the 

reader in mind. Also, for (Hedge, 2007) writing skill means to have the ability to use 

number of strategies to perform writing process which means that to do some activities 

including planning goals, generating ideas, arranging the information, choosing suitable 

words, drafting, reviewing, editing and revising.  

1.1 RESEARCH PROBLEM   

Writing skill is one of the productive skills of language and also it is one of the skills in 

the process of English language learning as a foreign language or as a second language 

(Harmer, 2004). The writing skill seems to be the most difficult skill for second and 

foreign language learners to master and the source of the difficulty is found not only in 

arranging and creating the ideas but also depends on transforming the ideas to a readable 

and understandable text paragraph (Richard and Renandya, 2002). Writing skill and 

written performances of EFL students can be enhanced in various ways inside or outside 
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the classroom. Since Kurdish EFL University students may face difficulties to enhance 

their writing skill and written performance due to many factors. Globally much attention 

can be seen on researching the roles and impacts of extracurricular activities in 

developing the EFL learners’ writing skill and written performances but locally in the 

context of Kurdistan region in relation to Kurdish EFL university students there is a little 

attention or almost no research carried out on roles and impacts of extracurricular 

activities in relation with written performances and writing skill. Therefore, the current 

study seems to be the first effort of doing a research on the roles and impacts of 

extracurricular activities in developing the written performance and writing skill abilities 

of Kurdish EFL university students.     

 

 

1.2 RESEARCH AIMS   

This study aims to investigate the extent of effectiveness of extracurricular activities and 

strategies on the writing skill and written performances of Kurdish EFL undergraduate 

students during their participation and engagement in various types of extracurricular 

activities and strategies outside their formal classrooms. Beside this the current study 

aims to determine the impact of extracurricular activities on the students’ written 

performances improvement. In addition, it aims to identify the significant and effective 

types of extracurricular activities for their writing skill development. And also, to 

discover the relationship at level between the effects of extracurricular activities and the 

English language learning programs of undergraduate English language learning context 

in Kurdistan region.  

 

1.3 RESEARCH QUESTIONS    

For the PhD stage, the current study aims to answer the following research questions:  

1. Is there a positive correlation between the participation in extracurricular activities 

and the students’ written performance and writing skill improvement?   

2. What is the extent of the extracurricular activities effectiveness as an intervention 

treatment for the experimental group students?  

3. How extracurricular activities can help Kurdish EFL university students to improve 

their writing skill and written performance? 

 

1.4 RESEARCH SIGNIFICANCE     

The findings of the current study are reflected with in two main parts: The theoretical part 

and the empirical part. Since there is a noticeable gap in the literature in relation with the 

roles and effectiveness of extracurricular activities on writing skill and written 

performance in the context of Kurdish EFL university students in Kurdistan region. Only 

few and limited number or almost no empirical researches have been conducted.  

Therefore, the current study contributes an extensive range of aspects of the notions and 

concepts of this issue. From the theoretical part it provides extensive and a growing 

amount of research to the notions and concepts of extracurricular activities especially 

English language learning-oriented activities and strategies. And also, it contributes a 

constant argument concerning the principles and forms of extracurricular activities. As 

for the empirical part it tries to provide an effective framework and method to show the 

impacts and reflections of the involved activities to show and reveal the level and extent 
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of the improvements and developments which were detected in the productive writing 

samples of the students in the aim of proposing and selecting the suitable and practicable 

pedagogical methods and frameworks through the academic contexts and redesigning the 

EFL classroom learning writing syllabus to include also the extracurricular activities and 

strategies and programs for the purpose of enhancing  EFL writing skill and other skills 

of English language as well.       

 

1.5 THE HYPOTHESES  

Since the current study investigates the roles and impacts of the English language-

oriented extracurricular activities and strategies in writing performance and writing skill 

of the Kurdish EFL students some hypotheses are prepared to meet the requirements. It is 

supposed that when the students of the experimental group engage, participate and make 

use of various extracurricular activities as learning activities outside the classroom in a 

form of supplementary learning strategies, this will bring difference to their abilities 

regarding their written performance and their writing skill improvement and also they 

stay with higher performance and development in comparison to the control group 

students who didn’t participate and involve in the extracurricular activities.  In terms of 

the development in their writing skill, it is supposed that these kinds of strategies and 

activities will bring significant and beneficial impacts on their writing skill from various 

aspects and also they start preferring these activities as beneficial and supplementary 

English language learning activities.  

 

 

2. EXTRACURRICULAR ACTIVITIES AS THE FOCUS OF THE STUDY     

 As mentioned above the current study focuses investigating the role of participation in 

extracurricular activities to enhance Kurdish EFL Students’ writing skill and written 

performance. This section introduces the most prominent forms and types of 

extracurricular English language learning activities and strategies which are introduced to 

Kurdish EFL university students to participate and practice outside the formal classroom. 

The forms and categories of the extracurricular activities are adopted from the 

taxonomies of some researchers including (Hyland, 2004), (Sundqvist, 2009) and 

(Campbell, 1973).  Below in the table (1) the types, categories and forms of 

extracurricular activities are classified.   

 

 

Table (1)   Types, categories and forms of extracurricular activities.  

1 Reading newspaper and magazines in English 

2 Reading academic books and articles in English 

3 Reading novels, comics and short stories in English 

4 Writing  e-mails in English 

5 Writing diaries and personal writings in English 

6 Writing English texts messages through social media chatting.  
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3. LITERATURE REVIEW     

This section introduces extracurricular activities and also focuses on illustrating the 

connection between engaging in extracurricular activities outside the classroom in the 

literature of previous studies about this topic.  And also, in relation to the role and effect 

of the extracurricular English language-oriented learning activities which are named as 

out-of-class activities as well in some studies.  Beside these, this section also discusses 

the theoretical background and principles of English language mediated extracurricular 

activities. And also, discusses a number of previous works in relation to extracurricular 

activities with writing skill and written performance of EFL learners.   

 

3.1 EXTRACURRICULAR ACTIVITIES IN EFL ENGLISH AS A FORIGN 

LANGUAGE EDUCATION  

There are many points of view from scholars and researchers of the field of EFL 

education in relation to the significance and importance of English language learning-

oriented extracurricular activities as (Moncrief, 2011, 107–108) states that “it can be 

generally agreed that there is no universally correct way to learn a language that can be 

seen as most suitable for every individual. Different students naturally develop and 

incorporate different ways of studying, thinking as well as encompassing different 

personalities. We as language teachers, however, are concerned with the methods and 

7 Writing poems and short stories in English  

8 Doing text and written translation 

9 Writing texts, articles and blogs in English. 

10 Writing Posts and Comments on social media in English  

11 Doing  projects with friends in English 

12 Watching TV programs, and YouTube videos in English 

13 Watching English movies with sub titles. 

14 Watching English songs with written lyrics  

15 Listening  to English songs  

16 Listening to radio programs in English  

17 Listening to news in English 

18 Talking  to English native speakers online 

19 Attending meetings ,conferences ,seminars, and debate panels which their language is 

English   

20 Using  English dictionary and English language learning apps on my mobile phone  

21 Surfing on the internet  

22 playing English video games  
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ways our students learn as well as the promotion of the development of their language 

skills overall. To this end, much is known about what goes inside a classroom setting, 

while little is known about how students learn languages outside the classroom”.  In 

another point of view long ago (Campbell, 1973) said that many universities and schools 

around the world have started designing and organizing English language learning-

oriented extracurricular activities and showed that these programs are effective forms of 

language instruction. In the statement, (Hyland, 2004) proposes that extracurricular 

activities are very crucial as they are involved greatly to the ESL instruction.  

 

 

It is noticed that the involvement of students in any sorts of language oriented 

extracurricular activities can leave a positive effect on the academic performance of the 

learners (Kuh, 2007).  Moreover, (Sundqvist, 2009) concluded that generally engaging 

the learners in extramural activities which is meant English language learning 

extracurricular activities has a positive effect on the learners’ oral proficiency and 

vocabulary learning. And more especially, (Knight, 2007) concluded that using and 

practicing English language outside the classroom is seen as a beneficial supplementary 

for in-class language learning which is considered as a significant part of learners’ 

language learning process.  In addition, (Navehebrahim & Ghani 2011) thought that in 

educational and academic contexts extracurricular activities such as homework writing, 

debate team, journalism club, silence club, quiz team and school newspapers can be 

helpful activities to enhance the students’ knowledge in second language learning and 

acquiring. 

  

 

3.2 PRINCIPLES OF EXTRACURRICULAR ACTIVITIES   

The principles of extracurricular activities here mean some strategies and guidelines 

which are provided in order to make the language learners to achieve both academic and 

social life successes. With reference to the principles which ((Yildiz, 2016) developed, a 

range of principles are provided as the followings;   

1. Extracurricular activities should be equivalent to the students’ ages and be proper 

to their intentions.  

2. Providing chances for the students to express themselves via participating in 

extracurricular activities and doing peer observation to learn from their errors.  

3. Funding and sponsoring the financial aspects should be taken to account in doing 

extracurricular activities for example arranging a stage for a play and providing 

clothes.   

4. Arranging the activities according to the students’ preferences and needs in 

colleges and schools. As it can be achieved by arranging surveys. 

5. Considering students’ individual differences is basic because the students may 

have different abilities, environment, economic status, traditions and careers.   

6. Practical performance is more essential than predictable results that are expected 

to gain during a long semester.  

7. A completed and accurate plan should be arranged for extracurricular activities. 

The plan should consider the time, management, students’ motivation and needs, 

teachers’ observation, types and forms of the extracurricular activities.  
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8. Fostering language skills and abilities is difficult in alone therefore team 

cooperation and group work are main essentials. For example speaking skill can 

be enhanced via debate, role-play and topic presentation activities.  

9. Another principle is related to teachers, administration of the colleges and 

schools, school boards. And the students should have intentions to develop 

extracurricular activities otherwise it will be impracticable to arrange activities 

without consultation and regular meetings.   

10. Extracurricular activities can be educational activities when they are help 

developing students’ leadership, citizenship, creative qualities and intelligent 

compliance.      

 

 

3.3 RELATED STUDIES        

This section brings a number of related studies about extracurricular activities 

associated with outside classroom frameworks to develop EFL learners’ written 

performance and writing skill. To this fact the present study investigates English 

language leaning-oriented extracurricular activities. Each study in the literature 

focuses on various types and forms of extracurricular strategies.  Globally, several 

studies have been conducted involving EFL writing performance and writing skill in 

relation with roles and notions of extracurricular English language learning-oriented 

activities but locally inside the context of Kurdish EFL learners almost no studies 

have been carried out in relation to roles and effects of extracurricular activities on 

writing skill and written performance.    

 

Beginning with a study by Googol and Armat, (2012) who investigated the effects 

and roles of participation in extracurricular activities on Iranian EFL learners’ 

creative writing, they did a quasi-experimental study. The results of their study 

showed that involving in extracurricular activities can leave highly positive effects on 

students’ creative writing outputs. Relevantly, (Mohammadi and Oroji, 2016) 

conducted a quasi-experimental study on the effect of grammar-oriented homework 

as an extracurricular activity on writing performances of intermediate EFL learners. 

The results of the study revealed that exploring grammar assignments outside the 

classroom can help EFL students to enhance their writing performances. And 

relatedly, (Husni, 2019) carried out an experimental study concerning the impact of 

extracurricular outdoor activities on the writing skills of Indonesian EFL university 

students. The results of the study disclosed that students who chose to be taught via 

outdoor activities are more liable to develop their English writing skills.  

Furthermore, diary writing is considered as one of extracurricular activities. As, 

(Olyevia et al, 2021) investigated the effectiveness of diary writing as an 

extracurricular activity outside the classroom on EFL students’ writing skill 

improvement. The results of the statistical analysis of their study showed a positive 

improvement of the students’ writing skill after applying the diary writing strategy. 

And also, (Barjesteh et al, 2014) investigated the effect of diary writing on EFL 

Iranian college students’ writing improvement. The results of their study indicated 

that diary writing as one of extracurricular activities can be a productive and creative 

strategy before the class writing but not much significant in developing the students’ 
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grammatical accuracy in their writing. In a similar effort, (Yulianti, 2014) 

investigated the implementation of diary writing as an extracurricular activity for 

improving the writing skill of the tenth grade EFL students of SMAN1 Ngemplank 

College in Indonesia. The results of the study disclosed that the writing skill of the 

students were improved in terms of content, vocabulary, organization, mechanics and 

language use.  

In addition, e-mail writing task is an extracurricular activity for the purpose of 

fostering EFL writing skill. In this regard, (Janfaza Et al, 2014) carried out a study 

investigated the impact of using emails on improving the writing skill of Iranian EFL 

students. The results of their study revealed that the students who experienced email 

writing and using outside the classroom showed better improvement and performance 

in their writings. For the same topic, (Niazi and Pourgharib, 2013) conducted a study 

related to the effect of using email in enhancing writing proficiency of Iranian 

intermediate EFL learners. The results of their study revealed that exploring emails 

by the experimental group learners was effective and their writing skill was improved 

in comparison with the learners of the control group. Also, (Chen, 2008) conducted a 

study on improving basic college English writing through the use of e-mail exchange 

activity as an extracurricular activity between Taiwanese and American students. The 

results of the study disclosed that students achieved various benefits such as 

improving oral proficiency, engaging in the authentic language practice, self-

confidence and a significant improvement in their writing skill.     

And also, manipulating social media tools and internet surfing are considered as 

extracurricular activities. Some studies have been conducted investigating their roles 

in improving EFL learners’ writing skill.  Beginning with, (Syafrizal et al, 2020) who 

investigated the impacts of using Facebook in enhancing EFL students’ writing skill. 

The results of their study showed that both Facebook and collaborative activities 

made the students’ writings better and learners’ writing skill was remarkably 

improved due to the manipulation of Facebook and collaborative activities. In another 

study, (Noyan and Kocoglu 2019) investigated the effects of WhatsApp dialogue 

journaling like an extracurricular activity in developing EFL learners’ writing skill. 

The findings of pre-and post-tests of their study showed a significant progress in 

overall writing production of the experimental groups of their study and showed a 

significant improvement in their writing performance as well and they expressed 

positive attitudes and eagerness towards engaging in the WhatsApp Dialogue 

Journaling in their writing skill.    

Moreover, using blogs is considered as an extracurricular activity involving EFL 

learners’ writing skill development. As, (Mariani, et al, 2021) conducted an 

experimental study investigated the effect of web blog instruction on the writing 

competence and written performance of students in English literature department. The 

results of the study showed a significant difference of students’ writing performance 

before and after the treatment. In another study, (Alsubaie and Madini, 2018) did an 

experimental study in which investigated the effectiveness of exploring blogs in 

fostering the writing skill of Saudi EFL learners. The finding of their study showed 

that after using blog entries a significant improvement happened in the students’ 

writing performance in addition to expanding learners’ vocabulary knowledge.  
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In addition, (Kuimova and Zvekov, 2016) carried out an experimental study titled the 

blogs as means to enhance writing skills in EFL classes. The findings of their study 

disclosed that learners from the experimental group of their study presented better 

writing performance in the post test and the learners also showed positive 

perspectives about blogs expressing that the blogs helped them to enhance their 

writing skill and made them to write confidently. And also, (Zhou, 2015) conducted 

an experimental study about the blog-assisted EFL process writing evidence from 

Chinese non-English majors. The study investigated impacts of blog-assisted writing 

process by Chinese EFL learners. The results of the study indicated that blog-assisted 

EFL process writing as an extracurricular activity developed the students’ writing 

ability remarkably. Finally, (Vurdien, 2013) conducted a study about Enhancing 

writing skill of learners through blogging among a class of advanced English as a 

Foreign language in Spain. The results of the study disclosed that personal blogs 

motivated students to foster their writing skill via self-reflection and peer feedbacks.   

 

  

4. METHODOLOGY  

4.1 RESEARCH DESIGN   

The design of the current study is an experimental design. Experimentation is meant to 

have a controlled context to discover the effect of an intervention and experimental 

methods are designed to discover the effect of something on something else (Hyland, 

2016: 9).  Meaning that, groups of student participants were randomly selected to 

participate in the current study. There were 50 participant students in the current study 

who were randomly divided into two groups an experimental group and a control group. 

When individuals can be randomly assigned to groups, the procedure is called a true 

experiment (Creswell, 2009; 146) and (Nunan, 1992; 41). The number of the participants 

in the experimental group was 25 Kurdish EFL university students. And the number of 

the participants in the control group was 25 Kurdish EFL students as well. The students 

of both groups aged between 18 to 25 years and with female majority in both groups. The 

participants were students of the fourth semester 2022-2023 academic year in English 

department, Faculty of Education, Charmo University.  The duration of experimentation 

was ten weeks. The treatment intervention of the study was a list of English language-

oriented extracurricular activities which are mentioned in the above section to be used 

and participated by the students of the experimental group outside their regular classroom 

apart from their academic writing curriculum, the list contains various activities related to 

writing skill strategies to enhance the learners’ writing skill and writing performance.  

 The participant students of the control group did not involve the list of the 

extracurricular activities that means the control group students were studying academic 

writing in the class via their selected course-book and they were not asked to use and 

participate in treatment intervention which here means the list of extracurricular 

activities. Before starting the treatment intervention a writing pretest was administrated to 

both of the participant groups at the same time and date. Then after the ten weeks of 

treatment intervention a writing posttest was administrated for both of the participant 

groups at the same time and date. Tests were used in the current study as instruments of 

collecting quantitative and qualitative data concerning the writing skill and written 

performance of the students to know the effectiveness of using and participating in 
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extracurricular activities. Thus, a pretest and a posttest were used for obtaining some 

measurements of the experimental groups throughout the whole study (Creswell, 2009; 

137) and (Hyland, 2016; 5).  

As the present study was based on experimental design seems like the mixed methods 

which is described by (Dornyei, 2007:169). Therefore, the framework which was 

explored in this study is closely related to sequential explanatory design (Creswell, et al, 

2003). Mainly, the quantitative method was used to measure the effect s of 

extracurricular activities during the pretest and the posttest stages.  

 

4.2 PARTICIPANTS   

 Participants of the current study are 50 Kurdish EFL students. They are students of the 

fourth semester of 2022-2023 academic year in English language department, faculty of 

education in Charmo University. The students’ first language is Kurdish language.  They 

aged between 18 to 25 years from both genders males and females.  They were randomly 

selected and divided into two group of participants, an experimental group with 25 

students and a control group with 25 students (Cohen et al., 2007: 275). The homogeneity 

level of the participants in terms of their English language level was considered (Mackey 

and Gass, 2005; 150) as both groups are in the same semester and academic study year.   

  

4.3 DATA COLLECTION INSTRUMENT   

The current study used data collection instruments such as tests for purpose of collecting 

quantitative and qualitative data.  Data collection Instruments like writing pretest and 

writing posttest have been used (Appendix 1) to investigate the effectiveness and roles of 

extracurricular activities on writing skill and written performance of the participants 

through an experimental study. The topics of the writing pretest and posttest were 

designed by the researcher from academic writing resources (Cohen et al., 2007: 414) & 

(Hyland, 2016: 118). The writing tests were scored by two English language qualified 

university instructors with the researcher, the instructors were external instructors, and 

they didn’t teach the participants. For scoring the writing pretest and the writing posttest 

the rubric by (Jacobs, et al, 1981) was used (appendix 2).  

 

4.4 DATA COLLECTION   

The qualitative and quantitative data were used in the present study to collect the 

necessary data. The data were from the writing tests.  Writing pretest and writing posttest 

were used in the current study, as (Dornyei 2007) proposes writing tests as the recognized 

instruments for this type of study. A writing pretest was administrated to both groups 

including experimental group participants and control group participants at the same date 

and time prior to the beginning of the treatment intervention. Soon after the writing 

pretest the intervention treatment started as the experimental group participants started 

using and participating in the list of extracurricular activities for ten weeks and after the 

ten weeks of intervention a writing posttest was administrated to both groups including 

experimental group and control group at the same date and time. The ‘gain scores’ of the 

writing tests were measured to detect the effect and role of the intervention treatment on 

the experimental group students writing skill and then comparing it to the control group 

(Dornyei, 2007: 118).   
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4.5 DATA ANALYSIS  

To analyze the data of the current study the Statistical Package of Social Sciences (SPSS 

26) was used to perform all data analysis of the current research. And certain statistical 

equations were utilized in the current study. Independent sample t-test analysis performed 

to examine differences between groups before starting the intervention treatment. Paired 

t-test was also conducted within groups to realize the differences between pre-test and 

post -tests.  The Analysis of Covariance (ANCOVA) was also used in order to investigate 

group means differences from each other. The ANCOVA has been shown to have 

benefits over repeated measures and it offers more precise results, such as higher power 

(larger F-ratios) and smaller standard errors (Dornyei 2007; 118). Therefore, this analysis 

was performed after checking the assumptions. The Cohen’s d value (as assessed by the 

Becker’s effect-size calculator) and partial eta square (η2p) were used to determine the 

effect size. According to Cohen’s d guidelines d = .2 is a small effect,  d= .5 is a 

moderate effect and d = .8 or bigger is a large effect. Suggested norms for partial eta-

squared have been shown to be: small =.01; medium =.06 and large =.14.  

 

  

5. RESULTS  

As mentioned previously three research questions were raised to discover the correlation 

between the involvement of the extracurricular activities and the improvement of the 

participants’ writing skill and written performance after practicing and participating the 

experimental group of participant students’. 

 

  

 

5.1 BEFORE PARTICIPATION IN THE TREATMENT INTERVENTION 

PROGRAM  

Prior to the intervention program here means practicing and participating in the 

extracurricular activities by the experimental group of the participant students for the 

purpose of enhancing their writing skill and written performance. During the data 

analysis process an independent sample of t-test was performed in order to test 

differences between the experimental group and the control group on the pretest scores of 

the writing test scores.  

5.1.1 ANSWERS OF THE RESEARCH QUESTIONS  

Research question 1; is there a positive correlation between the participation in 

extracurricular activities and the students’ written performance and writing skill 

improvement? , Research question 2; what is the extent of the extracurricular activities 

effectiveness as an intervention treatment for the experimental group students?. To 

answer these research questions as it is shown in the table (2), the level of the difference 

between both of the groups experimental and control is 0.19 and this result shows no 

statistically significant differences in the writing pretest scores between the experimental 

and the control groups. And the T-test result for groups t (48) =1.31 and the p value, 

p>0.05, according to these results it is indicated that both groups of Kurdish EFL 

university students have almost similar experiences in their writing skill and written 

performance levels.  
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Table (2) shows the level of the difference between both of the groups according to the t-

test of the writing pretest scores. 

 

Groups 
Numb

er 

Mea

ns 

Standa

rd 

deviati

on 

Degree 

of 

freedo

m 

t-

test 

Level of 

significance 

Experimen

tal 25 64.52 6.28 
48 1.31 0.19 

Control 25 62.36 5.37 

 

Relatedly, to test the hypothesis that Kurdish EFL students in the experimental group 

who practiced and participated in the extracurricular activities achieved improvement in 

their writing skill and written performance according to the results of posttest scores, it 

was noticed that the students in the experimental group were significantly  improved in 

terms of their writing skill and written performance  due to the effect of involvement in 

extracurricular activities outside their academic classrooms as supplementary strategies. 

At the same time, the results of posttest scores for control group showed no improvement. 

The graph (1) shows the improvement levels for both groups. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Graph 1; shows the levels of improvement for both groups according to pretest and post 

test scores 

 

And also, to illustrate the comparison of the results of students of the control group and 

students of the experimental group an ANCOVA analysis of covariance (with pretest 

scores as the covariate) was also performed. The ANCOVA analysis showed significant 

differences between groups in favor of experimental group, as the F-ratio is (F = 143.27), 
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P value is (P < 0.001) and partial eta-square is ( η2p= 0.75) thus, suggesting that students 

of the experimental group positively benefited from involving and participating  in 

different kinds of extracurricular English language oriented activities and strategies for 

the purpose of enhancing their writing skill and written performance and abilities. These 

results indicate a positive correlation between the students’ participation in the 

extracurricular activities and their writing skill and written performance improvements.   

 

Furthermore, to answer research question 3; how extracurricular activities can help 

Kurdish EFL university students to improve their writing skill and written performance?  

And to test the improvements of the students in each group individually, a paired T-test 

was performed to compare the writing pretest and the writing posttest scores.  As in table 

(2) the results showed that the posttest mean score of the experimental group was 

significantly higher than the pretest mean, as the T-test result of the experimental group 

was( t (24) = 11.60) , the p value result was (p < 0.05), and Cohen’s d value was (d = 

2.30).  However, according to table (4.3) results this improvement was not the case for 

students of the control group, as control group results were like the followings, t-test 

result was ( t (24) = -0.40)  the result is in minus area which shows no effect , the p value 

result was ( p>.0.05), and the Cohens’ d value was  (d = 0.07 )which is very small and 

shows no effect again.  This finding indicates that participation in the treatment 

intervention  which here means the extracurricular activities has left a significant effect 

on the students of the experimental group in a way that they have achieved more 

improvement in accuracy, content, idea, vocabulary ,coherence and all aspects in their 

writing skill and written  performance in comparison to the students of the control group 

who were not taking part in the extracurricular activities as an intervention treatment, 

therefore, these kinds of activities helped the students of the experimental group to gain 

remarkable improvement concerning their writing skill and written performance.  

 

 

Table 2: Shows different results within the groups separately for each group 

according to the ANCOVA analysis 

 

 

6. DISCUSSION    

In this study qualitative and quantitative data were used via testing the groups of the 

study as writing tests were administrated to the groups at the same date and time. The 

data was gained from the writing tests to check the impacts and effectiveness of the 

extracurricular activities on the learners’ written performance and writing skill before and 

after intervention treatment program. In the current study Kurdish EFL students were 

directed to participate and practice some different sorts of English language oriented 

extracurricular activities as an intervention treatment program outside their formal 

Groups 
pre-

Test 

Standard 

deviation 

Post-

Test 

Standard 

deviation 
t-test 

Level of 

significance 

Effect 

size 

Cohen’s  

Experiental 64.52 6.28 76.12 5.98 11.60 0.001 2.30 

Control 62.36 5.37 61.56 4.063 -0.40 0.71 0.07 
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classroom curriculum. The most prominent categories and types of the activities were ( 

writing e-mails in English, writing diaries and personal writings in English, writing 

English texts messages through social media chatting, writing poems and short stories in 

English, texting and written translation, writing articles and blogs in English, writing 

posts and comments on social media in English, using English dictionary and English 

language learning apps on mobile phone, Surfing on internet, attending meetings 

,conferences ,seminars, and debate panels which their language is English , reading 

English  newspaper, magazines, academic books, articles, novels, comics and short 

stories, doing projects with friends in English, watching and listening English TV 

programs, YouTube videos, movies, songs , news, playing English videogames, and 

talking to English native speakers online ).  

These kinds of activities which the Kurdish EFL learners engaged in their daily or 

academic atmosphere out of their classrooms were language exposures to create positive 

effects and bringing a significant role in developing and improving the writing skill and 

written performance of Kurdish EFL university students. Similarly, the results of 

(Barjesteh et al, 2014), (Yolianti, 2014) (Olyevia et al, 2021) studies on the effects of 

diary writing as one of the extracurricular activities on EFL students written performance 

showed  almost positive and significant results  as the current study results. Revealing 

that engaging in and practicing diary writing activity apart from their curriculum helped 

the EFL students to perform better improvement in their academic English language 

writing skill.   

 

Furthermore, regarding other extracurricular activities such as email writing and email 

exchanging, studies by  (Janfaza Et al, 2014), (Niazi and Pourgharib, 2013), (Mahfouz, 

2010) and (Chen, 2008) were conducted to disclose the effects of this activity on EFL 

students written performance and the results of their studies showed similar results of the 

current research . As the experimental student group showed better significant 

improvement and performance than the control group (Janfaza Et al, 2014), The results 

indicated that engaging in and exploring emails by the experimental group of EFL 

learners was effective and their writing skill was improved in comparison with learners of 

the control group (Niazi and Pourgharib, 2013), The results of the study indicated a 

significant and positive perspective of the students about engaging in email interactions 

with native English keypals for the purpose of enhancing their writing 

competency(Mahfouz, 2010), The results disclosed that students achieved various 

benefits such as improving oral proficiency, engaging in the authentic language practice, 

self-confidence and significant improvement in their writing (Chen, 2008).   

 In addition, the results of some studies investigated the use of blogs as an extracurricular 

activity to foster EFL written performance, their results are mentioned beside the results 

of the current study.  As, (Marian, et al, 2020)’s results showed that exploring web blogs 

as an extracurricular activity for teaching writing is effective for improving students’ 

writing ability and providing a positive learning environment as well, and the findings of 

a study by (Alsubaie and Madini, 2018) showed that after using blog entries a significant 

improvement happened in the students’ writing performances in addition to expanding 

their vocabulary knowledge, while the findings of  (Kuimova and Zvekov, 2017)’s study 

disclosed that learners of the experimental group presented a better writing performance 

in the post test and they showed positive perspectives about blogs that helped them to 
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enhance their writing skill and blogs made them to write confidently and improved their 

reading and communicative skills as well. Also, the results of (Zhou, 2015)’s study 

indicated that blog-assisted EFL process writing as an extracurricular activity developed 

the students’ writing ability remarkably.  

 

Also, the results of (Vurdien, 2013)’s study disclosed that personal blogs motivated 

students to foster their writing skills via self-reflection and peer feedback. 

Furthermore, some equivalent results to the current study were obtained from different 

studies such as (Husni, 2019)’s study on the impact of extracurricular outdoor activities 

on the writing skills of EFL university students, the results of his study revealed that the 

experimental group who were taught via outdoor activity became liable to improve their 

writing skill through the learning process. Also, the studies by (Syafrizal et al, 2020) and 

(Noyan and Kocoglu 2019) on the effects of social media tools as an extracurricular 

activity on EFL learners’ writing skill disclosed similar results, as the students achieved 

significant improvement in their written performance.  Likewise, (Rachman et al, 2019) 

and (Al-Bataineh, 2010)’s investigations on the role of internet surfing as an 

extracurricular activity to develop EFL learners’ written performance showed similar 

results as the current study.  

 

 

7. CONCLUSION  

To conclude, the findings of the current study disclosed that after the intervention 

treatment period the post test results scores showed that Kurdish EFL university students 

of the experimental  group who engaged in and participated in various kinds of English 

language oriented extracurricular activities achieved better and significant improvements 

in their writing skill and their written text paragraphs in terms of the all aspects of the 

written performance and quality such as content, idea, accuracy, organization, vocabulary 

and mechanics. While the students of the control group who didn’t involve the 

extracurricular activities showed no significant improvements in their writing skill and 

written performance. These results in the current study indicated that exploring various 

types of extracurricular activities and strategies for the purpose of developing the EFL 

learners’ English language skills can assist the learners to achieve significant 

improvements. Therefore, focusing and concerning the extracurricular English language 

oriented programs is supposed to be important and supplementary for the classroom and 

curricular English language learning.  There is a huge gap in the literature concerning the 

role of the extracurricular activities in the context of Kurdish EFL investigations, as 

almost no studies have been conducted regarding this issue. Therefore, the current study 

recommends further studies to be conducted investigating the role of the extracurricular 

activities regarding the other language skills such as speaking, listening and reading in 

the Kurdish EFL context.  
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