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Abstract

Academic writing in the English language is one of the most difficult challenges EFL
students at secondary schools face; however, little research has been conducted on these
issues in Duhok city of Irag. This mixed-methods study investigates the specific difficulties
encountered by secondary school students in academic writing and examines educators’
perspectives on these challenges. Data were collected through a questionnaire distributed
to 72 students and semi-structured interviews with 23 teachers and analysed using
descriptive statistics and thematic analysis. The quantitative data results showed that
translation and limited vocabulary are the main challenges, with 35% of students
sometimes translating from their first language (L1) and 28% sometimes experiencing
vocabulary difficulties. Tense usage, spelling errors, and the use of simple words instead
of more complex ones were also emphasised as primary concerns.

While students highlighted translation, limited vocabulary, and tense usage, teachers noted
complex words, grammar and spelling errors as greater concerns. Although educators and
teachers agree that translation, grammatical rules, sentence structure, and voice usage need
improvement, they also observed that students are less likely to make mistakes with
capitalisation and passive and active voice usage.

Keywords: Academic writing, challenges, education, English language, students
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Chapter One
1.1 Introduction

Academic writing in English is a critical skill for success in education and global
communication, as it develops students’ ability to think critically, organise ideas, and
participate in scholarly discourse. In Duhok, where English is taught as a foreign language
(EFL), strong writing skills are essential for students to succeed in national exams, higher
education, and future careers. Despite the Kurdistan Region of Iraq introducing the Sunrise
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curriculum in 1991 to improve English skills (Sofi-Karim, 2015), many students still face
significant challenges, including limited vocabulary, translation from first language (L1),
weak grammar, and difficulty organising ideas.

The problem addressed in this study is that there is limited research exploring secondary
school students’ own perception of the difficulties they face in academic writing in Duhok
City. Previous studies in other contexts have identified common barriers, such as
inadequate practice, insufficient feedback, and limited exposure to academic text, but little
is known about how these challenges manifest in the local setting. This study fills that gap
by examining the perspectives of both students and teachers, providing insights that can
guide targeted interventions in curriculum design and classroom practice.

1.2 Objectives of the Study

This study contributes to the body of literature on EFL academic writing by offering
insights from the under-researched context of secondary schools in Duhok City, Kurdistan
Region of Irag. It enriches existing theories on language learning challenges by
highlighting students’ perspectives on specific writing difficulties, providing a basis for
further comparative and cross-cultural research.

Besides the theoretical significance, the findings of this research would also have practical
significance in terms of direct implications for educational practice and policy. The
findings would help educators and policymakers identify students’ main writing
challenges, guide curriculum developers in designing targeted interventions, encourage the
adoption of adaptable student-centred teaching approaches, and inform strategies to
improve students’ writing performance, confidence and overall academic outcomes.

1.3 Questions of the Research
We have developed the following questions to achieve the specified objectives:

a) What are the most frequent writing challenges commonly faced by secondary school
students?

b) What are the perspectives of English language teachers regarding the challenges in
teaching writing skills at the secondary level?

1.4 Significance of the Study

This research explores secondary school students' perceptions of academic writing
difficulties in the English language in Duhok City, aiming to provide valuable insights for
educators and policymakers, specifically:

1. Understanding students’ challenges: the study on students' perceptions of academic
writing difficulties in Duhok City secondary schools provides valuable insights into the
challenging aspects of students' writing, helping educators and policymakers better support
students in developing their writing skills.
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2. Informing curriculum developers: findings will guide curriculum developers and
instruction strategists in addressing difficulties and facilitating the design of effective
interventions.

3. Enhancing teaching practices: by understanding the perspectives of both students and
teachers, this study aims to improve teaching methods in English language classrooms in
Kurdistan, particularly, and globally, by promoting adaptability and student support.

4. Improving student performance: this research can inform interventions to enhance
academic writing performance, enabling students to overcome obstacles, boost confidence,
and improve educational outcomes.

Chapter 2
Literature Review

2.1. Introduction

Learning a foreign language, such as English, is a continuous process that requires
sustained efforts and interest from EFL learners (Mitchell et al., 2013; Bandpay, 2012).
Moreover, Halliday (2003) suggests that studying writing skills could be crucial for EFL
learners, as it enables them to memorise better and use their English knowledge when
necessary. However, writing is a productive skill in English that is a very challenging,
demanding, and complicated task for EFL learners and native English speakers. Therefore,
it is widely believed that EFL learners are highly likely to make errors when it comes to
writing (Tsai & Lin, 2012).

Studies exploring the L1/L2 distinction have helped uncover several essential differences
in the discourse produced by second language (L2) English writers from various L1
backgrounds (Chen & Baker, 2010; Paquot, 2014). However, further studies are needed to
identify and verify previously highlighted production tendencies using more closely
comparable corporato distinguish between L1-related and universal features of L2 English
writing. This is because issues of corpus comparability have become a growing concern in
recent years, which is seen as limiting the accurate identification of distinguishing features
that may be markers of L1 background (e.g., Appel & Szeib, 2018; Pan et al., 2016).

The Kurdish people, an Indo-European ethnolinguistic group in lIrag, have a positive
attitude towards the English language, and English is more highly appreciated. Since
achieving autonomy in 1991, the Kurdistan Region of Iraq (KRI) has taken dramatic steps
toward educational development and reform, including opening several new universities
and schools, designing new curricula, and passing new educational legislation. However,
KRI’s educational system encounters some constraints, particularly its English programme
(Sofi-Karim, 2015).

The presence of English has indeed increased steadily since the beginning of 2013. Along
with its increased visibility, its status has changed dramatically. The period from 1991 to
2003, a time of significant social, cultural, and political change, was critical in this process.
Until 2007, all students in Kurdistan began learning English in elementary school at
approximately 11 years old (grade 5). In September 2007, the Ministry of Education held
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the second conference, concluding with Resolution No. 211, which mandated that English
be taught even in kindergartens (Ministry of Education, 2007).

Since the 1970s, the English curriculum in Iraq has consisted of English for Iraq books 6,
7, and 8, the content of which focuses on dialogues, grammar, sounds, and exercises.
However, the Kurdistan Regional Government (KRG) (2007) developed a new English
language curriculum called Sunrise for secondary and high schools, focusing on four
essential skills: writing, reading, listening, and speaking. (Amin, 2017). Nevertheless, the
KRI had taken steps to raise primary and secondary education to international standards,
including implementing the K-12 curriculum and making education compulsory through
9th grade, unlike before, when it was mandatory only up to and through 6th grade. Primary
education in Kurdistan spans grades 1 through 9. In contrast, secondary education is
between grades 10 and 12. Duhok, a city in Kurdistan, follows the same programme
directed by the Ministry of Education of Kurdistan (Abdul-Kareem, 2009).

2.2 Advantages of Writing English as an L2

Writing is a fundamental skill taught in schools, progressing from the introduction of the
alphabet and numbers to sentence formation, grammar, and vocabulary. Each student
should acquire writing skills. It is a form of communication necessary for education and
any profession (Rae, 2020).

There are many ways that can help students improve their writing skills. They are using
images in textbooks to teach English in primary schools in Pakistan. Through class
observations and interviews as part of a Pakistan study, the researchers found that while
pictures are helpful, teachers often need to use them more effectively. The study suggests
that teachers can make lectures more engaging and fruitful by incorporating these images
(Hussain & Khan, 2022).

Written language has become a significant social and educational tool with high prestige.
Its structure has evolved from being seen as an imperfect substitute for spoken language to
being studied by linguists like Pulgram and Berry. However, writing knowledge and skills
should be addressed due to their perceived importance as a linguistic skill in elementary
schools.

Writing is essential and brings about many advantages, and it helps to

a) express one’s personality;

b) foster communication;

c) develop thinking skills;

d) make logical and persuasive arguments;

e) give a person a chance to later reflect on his/her ideas and re-evaluate them;

f) provide and receive feedback, and prepare for school and employment
(Klimova, 2012).
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2.3 Previous Studies

Many researchers have investigated how students perceive the challenges they face in
academic writing in English. A study by Byrne (1988) identified difficulties in content
(physiology), language use and vocabulary (linguistics), and organisation and mechanics
(cognition). Students’ difficulties varied according to their writing test scores.

Similarly, Dash, Mahana & Mishra (2021) researched the writing problems in secondary
school students in the English language in India, and the results showed that most students
face difficulties in the use of correct tenses every time, and the majority of them do not use
their first language to help with word selection. At the same time, students struggle with
simple sentences in English. Ceylan (2019) also examined students' perceptions of
difficulties in second writing. It was found that students often lack basic writing strategies.
It was also highlighted that students need training in writing strategies.

Another study by Cheng (2004) investigated the research of National Taiwan Normal
University students, utilising primary data collected from participants through open-ended
questionnaires, writing assignments, and in-depth interviews. Cheng’s findings on the
results and discussions showed that teachers should give students the freedom to choose
their topic or interest. Besides that, teachers should motivate students to learn to write by
creating relaxed communication with the students, without worrying about making
mistakes.

These researchers have investigated academic writing difficulties across various countries,

highlighting diverse situations that motivate our exploration of students’ perceptions in
Duhok City.

However, although these studies have explored academic writing difficulties in various
cultural and educational contexts, there is a lack of research specifically focusing on
secondary school students in Duhok City, Kurdistan Region of Irag. In addition to that, this
study includes a comprehensive understanding from both students and teachers to address
challenges in academic writing. This study aims to fill this gap by investigating the specific
challenges encountered by secondary school students in Duhok city and, moreover, shed
light on educators’ insights, which will provide valuable context-specific knowledge and
practical implications for this under-researched region.

Chapter 3
Methodology

3.1 Data Collection

Data were collected through a questionnaire and interviews which were analysed to gain
insights into the challenges students face. Nine multiple-choice questions made up the
questionnaire, which was given to 72 students chosen from various secondary schools in
Duhok City. To aid with demographic analysis, questions about gender were included. The
sample size was determined based on the selection of participants and schools provided by
the General Directorate of Education of Duhok city, ensuring a representative sample from
various secondary schools and different zones. In addition, 23 teachers selected from the
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same secondary schools as the survey respondents were interviewed and asked five short-
answer questions.

Participants were given a thorough explanation of the study’s goal prior to their
participation, and their freely informed consent was acquired. Throughout the entire data-
gathering process, the researchers took precautions to guarantee the participants' identity
and confidentiality.

All things considered, this mixed-methods approach made it possible to thoroughly
examine how students and teachers in Duhok City’s secondary schools perceive the
difficulties associated with academic writing in the English language.

3.2 Questionnaire

A questionnaire is a useful research tool that gathers data from respondents by using a
series of questions or prompts (Creswell & Creswell, 2017). The current study used a
mixed-methods approach to examine how students at two secondary schools in Duhok City
perceived the difficulties they faced when writing academically in English. Data was
extracted from the questionnaire using a descriptive statistics methodology.

Students had to select one response from a specially created questionnaire that had nine
multiple-choice questions. The objective was to collect quantitative data on students'
experiences. The questionnaire items were inspired by ideas from Dash et al. (2021); the
questionnaire is presented in the appendix. One question focused on gender for
demographic analysis, with 57% of participants identifying as female and 43% as male, as
shown in Figure 1.

Figure 1: Students’ Gender
3.3 Interviews

The secondary school teachers from the different schools participated voluntarily in the
interviews. The interviews included 23 teachers who participated; 43% were male and 57%
were female. As shown in the figure below.
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Male Female

Figure 2: Teachers' Gender

Most of the teachers spoke Kurdish as their first language (96%), and a small minority
spoke Arabic (4%), as shown in Figure 3.

0o = L ol =

Kurdish Arabic

Figure 3: Teachers' Native Language

Their teaching experience differed: 21.7% had 1-5 years of experience, 8.7% had 5-10
years, 34.8% had 10-15 years, and 34.8% had more than 15 years of teaching experience.
The interview aimed to gather qualitative information and instructors' viewpoints regarding
students' English writing instruction.

1-5 years 5-10years 10-15years More than 15

years

Figure 4: Teachers' Years of Experience

392



Journal of Language Studies. VVol.9, No.3, 2025, Pages (384-406)

Each interview lasted between ten and fifteen minutes, with five questions. The questions
were designed to aid the researcher in recognising and understanding English-language
writing. All participants were told about the study's goal, and participation was completely
voluntary before the interview began.

3.4 Procedures

Data collection was from February to July 2024. First, approval was obtained from the
General Directorate of Education of Duhok City to access secondary schools. A list of
selected schools was provided, and the questionnaire was distributed to 72 students across
these schools. Subsequently, interviews were conducted with 23 teachers who volunteered
from the same schools where the questionnaire was administered. To ensure consistency,
all participants received a clear explanation of the study’s objectives and were given the
same instructions. The interviews were conducted using a standardised set of five questions
to reduce interview bias. Participants' confidentiality and voluntary participation were
strictly maintained throughout the process.

Chapter 4
Results and Discussion

4.1 Questionnaire

In this study, the researchers collected data through the questionnaire consisting of nine
multiple-choice questions, administered voluntarily to 72 students from diverse secondary
schools in Duhok City. The questionnaire was designed thematically, beginning with
background information, followed by questions to address specific academic writing
difficulties, ensuring a clear and logical sequence.

In response to the first question, ‘Do you face difficulty using correct tenses?” Among the
72 respondents, 42% rarely encountered difficulties, followed by 28% who reported never
facing such challenges, 26% who sometimes faced such problems, and 3% and 1% who
said they frequently and always faced such issues, respectively. This is shown in Figure 5.

3 1

Never Rarely Sometimes Frequenlty Always

Figure 5: Correct Tense Use
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Regarding the question ‘Do you use simpler words to replace more complex ones?’,
respondents exhibited diverse preferences. 29% of the respondents rarely replaced complex
words, 24% did so sometimes, and 18% always opted for simpler alternatives. In contrast,
15% never replaced complex words, and 14% frequently did. Respondents preferred to use
simpler, everyday words rather than complex ones. Figure 6 below shows the varying
preferences among respondents.

Never Rarely Sometimes Frequenlty Always

Figure 6: Simple Words Replacing More Complex Ones

When students were asked if they “translate sentences from L1 to English”, respondents
varied. 35% of respondents reported that they sometimes translate sentences, 24% never
do, 15% do it frequently, 14% rarely engage in translation from L1 to English, and only
12% always translate sentences from L1 to English, as depicted in Figure 7.

Never Rarely Sometimes Frequenlty Always

Figure 7: Translate Sentences from L1 to English

Regarding the question, ‘Do you lengthen sentences due to difficulty finding the right
words?’ 33% of respondents reported that they never lengthen sentences, 28% answered
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‘rarely’, 18% answered ‘sometimes’, 14% answered ‘frequently’, and only 7% answered
‘always’. This is illustrated in Figure 8.

il"!.

Never Rarely Sometimes  Frequenlty Always

Figure 8: Lengthen Sentences Due to Difficulty Finding the Right Words.

When students were asked if they find difficulties in using passive voice in writing, the
results showed that 36% rarely face difficulties, 26% never do, 22% sometimes encounter
challenges, 13% always face problems, and only 3% do so frequently, as illustrated in

Figure 9.

=

Never Rarely Sometimes Frequenlty Always

Figure 9: Challenges in Passive Voice

The respondents to whether students apply grammar rules while writing essays revealed
that 32% never do that, 19% do so sometimes, 17% do it frequently, and 17% always apply
grammar rules. Only 15% said they rarely apply grammar rules, as illustrated in Figure 10
below.
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Liis

Never Rarely Sometimes Frequenlty Always

Figure 10: Applying Grammar Rules

The analysis of whether students have difficulty in writing due to limited vocabulary
revealed that the highest percentage, which is 28%, indicated ‘sometimes’, followed by
24% who said ‘never’, 21% ‘rarely’, 18% ‘frequently’, and 10% ‘always’. This information
is shown in Figure 11.

28
' 21
18
} ' 10

24

Rarely  Sometimes Frequenlty Always

Figure 11: Difficulty in Writing Due to Limited Vocabulary

When participants were asked if they make spelling errors in English, the results showed
that the majority, 47%, indicated that they rarely make spelling errors, 25% sometimes,
10% never, 10% always, and the lowest rate, which was 8%, said they frequently make
spelling errors; see Figure 12.
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Rarely Sometimes Frequenlty Always

Figure 12: Spelling Errors

Students were asked if they make capitalisation and punctuation errors; the responses
showed that the majority, 51%, said they never do that, 19% rarely, 18% sometimes, 7%
answered ‘frequently’, and 4% always. It is shown in Figure 13.

60
51

50
40
30
20 19 18
Wile.
. I

Never Rarely Sometimes Frequenlty Always

Figure 13: Capitalisation and Punctuation Errors

The results indicated that students’ most common challenges in academic writing are
translating sentences from L1 into English and writing due to limited vocabulary; another
challenge is spelling errors. The other challenges students face in writing include using
tenses correctly and replacing complex words with simpler ones to convey their point of
view. While these challenges are prominent, it is worth noting that issues such as applying
grammar rules, lengthening sentences due to difficulty finding the right words, difficulties
in passive and active voice forms, and capitalisation and punctuation errors appear to be
less prevalent among students.

The findings from the questionnaire reflect various English proficiency levels, with
frequent L1 translation and vocabulary challenges indicating limited language exposure.
Meanwhile, fewer punctuation and capitalisation errors may result from clearer
instructions or simpler rules.
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4.2 Interviews

In exploring students’ challenges in academic writing in English at secondary schools in
Duhok City, the insights provided by 23 English teachers through semi-structured
interviews offer valuable perspectives. Through a series of 5 short-answer questions, these
educators shed light on students' difficulties in English language writing. This section
explores the findings from these interviews, aiming to identify common themes and
nuances that illuminate the challenges students face in academic writing. For the
calculation of the numbers below and the percentages, the frequency counts were collected
based on how many times each teacher mentioned a particular difficulty in which they
could select more than one from the predefined list provided in the interview questions (see
Appendix 2).

When the teachers were asked about challenges students face in academic writing, their
perspectives revealed a predominant concern with spelling errors, identified by 28% of the
respondents. Following closely are correct tense use, vocabulary, and grammar rules, each
highlighted by 17%; punctuation and capitalisation pose challenges at 13%, while thinking
in the native language (L1) is a concern for 6%. Additionally, only 2% emphasised the
issue of repetition of the same idea as a challenge in students’ academic writing, as
illustrated in Figure 14 below.

Spelling errors Correct Tense Vocabulary Grammar Rules Punctuation Thinkinginll Repetition of
Use and the same ideas
Capitalization

Figure 14: Teachers' Perspective on Challenges Students Face in Academic Writing

When teachers were asked to identify prevalent challenges in students’ academic writing,
the critical difficulties chosen by educators ranked highest at fifteen times for complex
words, followed by fourteen times for both spelling errors and grammar rules, ten times for
tenses, eight times for capitalisation and punctuation errors, and three times for lack of
vocabulary. The findings highlight the subjective choices made by teachers regarding the
challenges students face in their academic writing. Complex words emerged as the most
common challenge, while a lack of vocabulary was noted as the least common hurdle, as
illustrated in Figure 15 below.
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Lack of Vocabulary . 3

Capitalization and punctuationerrors | '8

Spelling Errors . | 14

Grammar Rules | | 14

Complex Words . | 15

Tenses 10

Figure 15: Teachers' Ranking of Student Writing Difficulties

When we asked teachers about their opinions on the emphasis placed on English academic
writing skills in secondary schools, most teachers stated that there needs to be more
emphasis on these skills. Teachers commonly express concerns about the lack of focus on
developing students’ academic writing abilities in secondary education. They often
highlight that other subjects or standardised testing precede nurturing strong writing skills.
This could lead students to graduate without strong academic writing abilities, which are
essential for success in both further education and the workforce, and may result from this
lack of focus.

According to the findings, students frequently require assistance with academic writing
because of difficulties converting phrases from their native tongue into English and a lack
of vocabulary. Using simpler terms to convey their ideas instead of more complicated ones
is another difficulty. Students may require assistance with spelling and using tenses.
Students were less likely to struggle with capitalisation, punctuation, expanding sentences,
and alternating between the passive and active voice than they were with applying grammar
rules.

4.3 Results Discussion

A coherent understanding emerges from analysing the difficulties associated with
academic writing from the perspectives of both students and teachers in Duhok City
secondary schools. Regarding translation, tense usage, spelling mistakes, limited
vocabulary, complex words, and vocabulary restrictions, students’ opinions coincide with
those of teachers. Students specifically draw attention to challenges with translation and
vocabulary, which is consistent with what teachers have observed, although they highlight
complex words as the main concern. Teachers’ Recognition of difficulties in employing
such complicated language is in line with the need for students to simplify complex
vocabulary.

Examining students’ perspectives reveals that translation and vocabulary are significant
obstacles. However, students also mention spelling mistakes and improper tense usage.
Teachers often highlight complex words as a common challenge. Notably, students
perceive issues like applying grammar rules, sentence lengthening, navigating passive and
active voice, and addressing capitalisation and punctuation errors as less prevalent than
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those reported by teachers. From the teachers’ perspectives, the importance of addressing
challenges in using complex words is strongly emphasised, aligning with students’
experiences with limited vocabulary. Grammar rules, sentence lengthening, passive and
active voice, capitalisation, and punctuation errors seem less noticeable to students than to
teachers, and this comparison between the questionnaire results and interview findings
demonstrates the value of understanding both teacher and student viewpoints
comprehensively, as it is crucial for developing tailored strategies to address these
challenges in Duhok City secondary schools.

Our findings align with Bryne’s (1988) categorisation of writing difficulties in content,
language use, and organisation, as tense misuse and vocabulary gaps in our data reflect his
focus on grammatical accuracy and lexical range. Dash et al. (2021) similarly identified
tense errors as a major issue among secondary students, echoing our results. Ceylan (2019)
calls for explicit training in writing strategies to also resonate, as both students and teachers
in our study stressed the need for support with complex vocabulary and sentence
construction. Likewise, Cheng (2004) emphasises learner autonomy in topic choice and
reducing writing anxiety, suggesting ways to address the motivation and accuracy
challenges we observed.

Theoretically, our results can be understood through Second Language Acquisition (SLA)
frameworks (Ellis, 1994), where limited authentic input and output opportunities lead to
fossilised tense and syntax errors. Cognitive Load Theory (Sweller, 1988) explains how
processing grammar, vocabulary, and ideas overloads working memory, sustaining
difficulties with complex vocabulary and tense control. Error Analysis theory (Corder,
1967) frames these as both interlingual transfer from Kurdish and intralingual
developmental errors common in EFL learning contexts (Selinker, 1972).

These findings have clear implications for curriculum, teacher training, and policy.
Curriculum designers should include scaffolded writing tasks that build complex
vocabulary and reinforce grammar (Nation, 2009). Teacher training must focus on
constructive feedback and fostering learner autonomy (Hyland & Huland, 2006). Policy-
wise, investing in teaching resources, smaller classes, and increased writing practice is
needed to tackle systemic challenges (Richard & Rodgers, 2014).

In summary, this comparative analysis of student and teacher perspectives, grounded in
literature and theory, lays the groundwork for targeted interventions.

Chapter 5
5.1 Conclusions

In conclusion, the study on secondary school students’ perceptions of the problems they
encounter when writing academically in the English language has shed important light on
the difficulties that both students and teachers face in this setting. The study, which
involved data collection from 72 students and 23 teachers over a year, highlights significant
obstacles, including translation from L1, limited vocabulary, tense misuse, spelling errors,
and challenges with complex vocabulary. These issues notably hinder students’ proficiency
in academic writing. The findings emphasise the need for targeted interventions and
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support systems to enhance students' academic writing skills and improve the overall
learning environment in Duhok City secondary schools.

Furthermore, the study contributes to the understanding of academic writing challenges in
a Kurdish EFL context, providing valuable insights for educators, curriculum designers,
and policymakers aiming to tailor effective teaching practices and resources to this context.

5.2 Recommendations

Based on the findings in this paper, the following recommendations are proposed for
educators, scientific institutions, curriculum planners, and policymakers.

1. Teachers should provide explicit instruction on avoiding direct translation from L1
and offer targeted practice in constructing original English sentences, addressing the
major challenge of translation.

2. To tackle limited vocabulary and complex word usage, schools should implement
vocabulary-building activities integrated across subjects, while curriculum planners
should strengthen grammar and spelling modules with regular assessments.

3. Teacher training programmes should focus on effective corrective feedback strategies
that encourage learner autonomy, helping students improve grammar, vocabulary, and
sentence structure skills.

4. Policy should invest in resources such as smaller class sizes and additional teaching
materials to support individualised learning and better address persistent writing
difficulties.

5. Further research could evaluate these interventions’ effectiveness and explore gender-
specific challenges to further refine academic writing support.
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Appendices
Appendix 1: Questionnaire

Dear Participants,

As college students majoring in English at the English Department, College of Languages,
University of Duhok, we embark on a research endeavour for our graduation project. Our
study, titled "Student Perceptions of Difficulties in Academic Writing in English Language
at Secondary Schools in Duhok City", aims to delve into students' difficulties in their
English writing endeavours.

Your sincere and candid input is vital to the success of our study. This questionnaire is not
an exam; there are no right or wrong answers. We seek your personal experiences and
perceptions to understand comprehensively the difficulties encountered in writing.

Participation in this questionnaire is voluntary, and you may choose to discontinue at any
point. Rest assured, your responses will be treated with the utmost confidentiality in
adherence to ethical research standards.

Researchers:

Hamza Zeebaree — hamza.zeebaree@uod.ac

Saman Saleem Jomaa - saman.jomaa@uod.ac

Dalia Dayan Najeeb - dalia.dayan@uod.ac

Areen Islam — areen88duski@gmail.com
Jagar Shukri - jagaramedy@gmail.com

Nizheen Shaaban - nizheenshaaban@gmail.com

Gender

a. Male
b. Female
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Never Rarely Sometimes | Frequently

Always

1. | Difficulty in the use of correct
tenses

2. | Use of simpler words to
replace more complex ones

3. | Translating sentences from
L1 to English

4. | Lengthening sentences due to
difficulty finding the right
words

5. | Challenges in using passive
voice in writing

6. | Applying grammar rules
when writing essays

7. | Difficulty in writing due to
limited vocabulary

8. | Spelling errors in English

9. | Capitalisation and
punctuation errors

Appendix 2: Interview sheet
Participants,

As college students majoring in English at the Department of English, College of
Languages, University of Duhok, we embark on a research endeavour for our graduation
project. Our study, titled "Student Perceptions of Difficulties in Academic Writing in
English Language at Secondary Schools in Duhok City," aims to delve into students'
difficulties in their English writing endeavours.

Your sincere and candid input is vital to the success of our study. This interview is not an
exam; there are no right or wrong answers. We seek your personal experiences and
perceptions to gain a comprehensive understanding of the difficulties students encounter
in writing.

Participation in this interview is voluntary, and you may choose to discontinue at any point.
Rest assured, your responses will be treated with the utmost confidentiality in adherence
to ethical research standards.
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Researchers:

Hamza Zeebaree — hamza.zeebaree@uod.ac

Saman Saleem Jomaa - saman.jomaa@uod.ac

Dalia Dayan Najeeb - dalia.dayan@uod.ac
Areen Islam — areen88duski@gmail.com
Jagar Shukri - jagaramedy@gmail.com

Nizheen Shaaban - nizheenshaaban@gmail.com

1. Information:

1. | Gender

2. | Your native
language

2. How many years have you been teaching English?
a) 1-5 years

b) 5-10 years
c) 10-15 years

d) More than 15 years

w

In your experience, what are the primary challenges that students face when writing
in English? List the difficulties

Correct Tense Use

Thinking in L1

Vocabulary

Grammar Rules

Spelling errors

Capitalisation and punctuation errors

Others

@+oao0oTe

4. Rank the following writing difficulties based on their frequency among your
students from most common to least common:
a. Tenses
b. Complex words
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Grammar rules

Tenses

Spelling errors

Capitalisation and punctuation errors
Lack of VVocabulary

Q@ =D a0

5. Inyour opinion, how much emphasis is placed on English academic writing skills
in the secondary school curriculum?

sy,
J 393 58 Bl (S le) Sog 4 5805 Bl (3 93ud (iSSatuls cpBdes0) 5 S8 (805 3loj 2 (23845 Ll
Alble dlae @ 32 5L J 0linylb OB yauwd OleSad b @S Boyle) 9 fraud 99)99) SHAL (fadilulish
2038 3lg3 A0 oS b dSs Wdwll (fdyB Oly ydud (adsSds J4SG Kojld) 6393 b i gSdd (85 . ()lelonids
Bl o g5 48 iy (pSSiwls OBy (55 Obliwgale (99289 9 129 99,099, 19 (23545 Llugds 5 (53480
946 9 Obliogale YT JeSs (3451eSk dzmass iyl 9 0,SEYas Aiile Ollisd VY s oS (S duunnly K35 0)Sa3S aiila
55 0L Loy iz Gl chelasds OB AMAs ALy Jab LS 9 (6Sauwng olels Blus Ko K35 4/l
Qs> B 5 LS9 Ohle Souia 3l ZY0 155y (65 545 5 Soydun 0ad (5SSl Olindy Lylaygn 5 OLS)09 Ol
BUGHG 5 ¢ oumphy iads 9 ¢ 205 LULSSH 5 Ol LSl (599,299, Dl Soia ZYA 5 ¢ 0aS3(1L) (5%

0)S 4l jdud Cidar oyl auilHdSs Sog 359Il crluds logs J ool ciiudy

3 306 Hdy Obliwgale ¢(203 LUSES 9 Ol Lylaysiuw 5 (3109 Olo) Hduw diuwsisl et Olulisd oS (205 J
Rl 4y o5 415 15)09L 1593 Liuwgale 58 (55l0u5) .0ySSlaiiunnd 33 (s Sog (ki) 9 (3lazhy s dlds-
O 5 Wdlas AesS 3Ugd oS s 948 b 0y SAsb dig aue) Q3 14 9 ()4 (S)l i 9 c(awny BULESH 9 «3layy

OdS3 13 S 85 g il ($503 BlusySs 9 Ojde
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